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Background and context

The present survey was commissioned by Becta to identify patterns of use of learning platforms (LPs) or virtual learning environments (VLEs) in initial teacher education institutions (ITEs) in the UK. The survey, conducted on behalf of ITTE, complements parallel research strands comprising school-focused case studies and a literature review. Together the three strands of research seek to examine:

· the use of LPs/VLEs to support professional development in general, and

· the training and professional development provision needed to support HE tutors and teachers in their use of such systems.

Instrument design

The survey instrument was developed in line with Becta’s definition of a learning platform as technology which brings together hardware, software and supporting services to enable more effective ways of working within and outside the classroom (Becta, 2006). Some of the functions which come under this general description are those which facilitate:

· Content management – enabling teaching staff to create, store and repurpose resources and coursework which can be accessed online 

· Curriculum mapping and planning – providing tools and storage to support assessment for learning, personalisation, lesson planning etc. 

· Learner engagement and administration – enabling access to pupil information, attendance, timetabling, e-portfolios and management information 

· Tools and services – providing communication tools such as  email, messaging, discussion forums and blogs.

This instrument also drew upon previous surveys in this area, most notably that developed by Fisher (2002) and JISC (2005). Draft versions of the present survey were piloted within the research team and with teacher educators who use LPs/VLEs on a regular basis within their ITE course. Revisions were made in response to comments received. The survey comprised a variety of response options, including Likert-type scale items, category selection and open comment. 

An outline of the purpose of the survey, along with an invitation to participate, was sent out approximately one week before launch. The survey was administered online to ITTE members and known contacts, using Surveymonkey software. Both the invitation and the introduction to the survey itself made it clear that the diffused nature of VLE use within ITE programmes implied the need to gather information from multiple respondents. In order to simplify this process as far as possible, the suggested strategy was for the ITTE member/contact to act as co-ordinator for data collection from colleagues. Comments received from respondents indicate that this was an effective approach. This was also facilitated by the survey software, which allows for respondents to save responses, so that the survey may be completed as and when data is available, rather than having to be entered at a single ‘sitting’.

The survey was launched on 11 February 11 and was open initially for 10 days. A three-day extension to this deadline was given in response to requests from colleagues as the original survey period intruded into half-term in many areas. Accessing the survey was enabled by pasting a common URL into a browser. (See Appendix I for the full survey instrument.)

Sample 

ITTE members are mainly located in almost all of the 88 universities and colleges in England, Scotland and Wales which provide courses in initial teacher training (ITT), either at undergraduate or postgraduate level (or both). The School-centred ITT (SCITT) model accounts for another 40 or so programmes, many of which have a link with one of these universities and colleges. A total of 31 institutions completed the survey, a response rate of 35 per cent. Given the short lead-in time, the wide-ranging scope of the survey and the relative complexity of the data collection process noted above, we regard this response rate as satisfactory, and an endorsement of the decision to involve the ITTE community. In each case a single respondent was responsible for co-ordinating the views of colleagues within their respective institutions. The views represented here are therefore drawn from more than 31 individuals, although the design of the survey instrument did not allow for finer grained analysis of numbers of contributors per institution. 

Terminology 

For the purposes of this report, and reflecting the terminology used in the ITTE community and the survey itself, the generic acronym ‘VLE’ will be used to describe both learning platforms and virtual learning environments. The definition of a VLE in the survey was: 

Any online systems that directly support learning and teaching. For many institutions this is likely to be a commercial product such as Blackboard or WebCT or 'Open Source' software such as Moodle. It may, however, include a VLE system that has been developed in-house or a Departmental intranet that has a learning and teaching component. (Adapted from JISC, 2005).

Those engaged in teaching on ITE programmes are referred to in the report as ‘tutors’ or ‘ITE tutors’, and those who are training to be teachers are referred to throughout as ‘trainees’.

Sample characteristics 

Table 1 indicates that the great majority of responding institutions offered PGCE at both primary and secondary level, while half also offered a first degree incorporating a qualified teacher status (QTS) element. A variety of other routes were offered by some institutions, including school-centred initial teacher training (SCITT), the graduate teacher programme (GTP) and ‘Teach First.

Table 1: ITE programmes offered (% of responses in each category)

	
	Frequency
	Count

	PGCE: Secondary
	93.3%
	28

	PGCE: Primary
	83.3%
	25

	BA/BSc QTS
	50.0%
	15

	BEd
	13.3%
	4

	SCITT
	10.0%
	3

	GTP
	36.7%
	11

	Other
	16.0%
	11


Courses varied considerably in terms of trainee numbers and therefore staff involved. For example, the number of tutors (FTE) employed on ITE programmes ranged from 5 to 25 for PGCE secondary courses (mean 14), with student numbers ranging from 80 to 400 (mean 205). Equivalent staff numbers for other main programmes were for PGCE primary, from 4 to 45 (13) and for BA/BSc QTS from 8 to 60 (23). 

Initial findings

VLE usage

VLEs in use

All respondents indicated that a VLE of some description was used to support their ITE programme(s). Asked to identify which VLE systems were used, the majority reported commercial systems as the main VLE in use, with Blackboard as the most commonly cited software, used by half of the responding institutions. The other main commercial product mentioned was WebCT (which comes under the Blackboard corporate umbrella). A number of institutions used in-house developed VLEs or customised versions of commercial systems. Open Source systems (in particular Moodle) were mentioned by six respondents. A number of respondents noted that while these were the key systems for programme support, individual tutors (or subject areas or other subgroups) were exploring the use of a range of alternative software for specific teaching and learning initiatives. The latter mainly involved technologies which replicated certain individual functions offered by VLEs (for example, discussion forums, wikis and blogs). These were either used as a ‘stand-alone’ technology for specific pedagogical purposes (in some cases by one or two individual members of staff), or as a collection of technologies which served to supply a number of facilities offered by VLEs but without the unifying architecture which VLEs provide.

Patterns of use

Although all responding institutions reported that a VLE was in place for programme support, also of interest was the extent to which ITE staff actually used these systems. Accordingly respondents were asked to estimate this in terms of the proportion of staff, within each ITE programme who ‘regularly used a VLE as part of programme delivery’. 

As Table 2 indicates, in most of the larger programmes, 80 per cent or more of ILE staff in the survey used the VLE on a regular basis. For PGCE secondary, for example, just 3 (of 23) reported 40 per cent or less of their staff actively using the VLE. Although this was higher (5:20) for PGCE primary, in 13 of the 20 programmes 80 per cent or more of the tutors were said to be regular users.

Table 2: Proportion of regular users (staff) of VLE (%): By programme

	
	20%
	40%
	60%
	80%
	100%
	Total

	PGCE: Secondary
	1
	2
	4
	7
	9
	23

	PGCE: Primary
	3
	2
	2
	5
	8
	20

	BA/BSc QTS
	3
	0
	1
	2
	6
	12

	BEd
	0
	0
	1
	1
	2
	4

	SCITT
	0
	0
	0
	1
	1
	2

	GTP
	3
	2
	1
	0
	3
	9


A similar question was asked with respect to trainees’ use. As Table 3 shows, regular use by trainee teachers in proportionate terms was even higher than that of their tutors. This applies to all programme types with the exception of GTP, suggesting that accessing a VLE is now a routine element of teacher training that has some element of campus-based instruction. 

Table 3: Proportion of regular users (trainees) of VLE (%): By programme

	Answer Options
	20%
	40%
	60%
	80%
	100%
	Total

	PGCE: Secondary
	0
	1
	1
	7
	14
	23

	PGCE: Primary
	1
	2
	0
	5
	12
	20

	BA/BSc QTS
	0
	1
	1
	2
	9
	13

	BEd
	0
	0
	0
	2
	1
	3

	SCITT
	0
	0
	0
	0
	3
	3

	GTP
	2
	2
	1
	1
	3
	9


Nature of use

The findings above suggest that VLEs are in common and frequent use in the support of a variety of ITE programmes. The purpose for which they are used was the focus of the next section of the survey. Respondents were first asked to identify, from a list of functions, the type of use to which the VLE(s) were put. In order to get a sense not only of the type of use, but also how each function contributed to the programme, respondents were additionally asked to estimate the frequency with which each was employed. 

Table 4: Type and frequency (% of responses) of use of VLE functions

	
	Always / Every Day
	Most Days
	Once per Week
	Once per Fortnight
	Once per Month
	Once per 

Semester
	Not at All

	Course information
	58
	25
	17
	0
	0
	0
	0

	Announcements
	43
	26
	13
	17
	0
	0
	0

	Storage of course materials / resources
	83
	4
	13
	0
	0
	0
	0

	Communication: Staff/Staff
	13
	13
	8
	4
	13
	13
	38

	Communication: Staff/Trainees
	25
	38
	13
	13
	4
	4
	4

	Assessment features
	0
	17
	4
	8
	13
	46
	13

	Uploading of Trainees’ work
	4
	13
	17
	0
	26
	39
	0

	E-portfolios
	9
	5
	0
	0
	14
	41
	41

	Plagiarism detection 
	8
	4
	0
	0
	13
	38
	38

	Blog
	4
	22
	13
	9
	9
	17
	26

	Wiki
	4
	9
	13
	9
	13
	13
	35

	Usage / access statistics
	0
	26
	13
	0
	9
	30
	22

	Trainee records / Tracking
	0
	17
	9
	0
	9
	22
	43

	Timetabling
	9
	9
	4
	0
	4
	13
	57

	Calendar
	13
	22
	0
	13
	4
	9
	39


The summary findings – which account for average use across all ITE programmes – are presented in Table 4. This reveals an interesting pattern, in which certain functions are more commonly used, while others are used much less frequently. Some of the figures in the table are emboldened to help identify some of these patterns. 

Perhaps not surprisingly, the storage and retrieval of course material and resources and for presenting course information and announcements was a key feature of VLE use, with a clear majority employing the VLE every day or most days for these purposes. Contact between tutors and trainees was also a key feature of VLE use, with almost two-thirds of respondents reporting regular use of the one-to-many communication potential of the software. Interchanges between staff via the VLE was much less in evidence, however, almost certainly because email is the default medium of tutor–tutor communication in most HEIs.   

A number of other VLE features, such as online assessment and uploading of work, were used with much less frequency. In the case of the former, this reflects the mainly formative nature of assessment in ITE courses. However, course assignments are a key element of assessment in ITE programmes, and here the facility to upload such work remotely is a potentially useful feature. In this case frequency here is not necessarily an indicator of lack of use of this facility, rather it may well reflect patterns of submission.

Other patterns of response here may also reflect the nature of teacher training as differing from most other postgraduate courses. For example, plagiarism software such as Turnitin – which now ‘plugs into’ Blackboard – appears to be rarely used. However, given the shift to Masters Level work in PGCE and other programmes and the increasing requirement to produce assignment work which shows critical engagement with theory and evidence, this may become more routinely employed. 

There are also some listed features – available within most VLE systems – which show a ‘bimodal’ distribution of response. Blogs and wikis are an interesting example, where 45 per cent and 24 per cent respectively report very regular use of these tools, whereas 43 and 48 per cent respectively report little or no use of such facilities. 
These varying patterns of use may simply be an indication of the distributed nature of use across a large programme. Indeed, open comments in response to this question do suggest that in some ITEs this is the case, and that reflecting this more nuanced process in a survey of this kind was difficult. The response pattern may, however, also reflect a lack of access to, or knowledge of, such systems, or that it is administratively or organisationally onerous (especially given the large trainee cohort in many ITE institutions) or simply that they are not seen as relevant to a given programme. 

These are questions which are open to further investigation, and here the case study work may offer some illumination. However, open responses to the survey question do reveal some clues. Some indicated that the VLE was indeed mainly used in their programmes for communication and as a repository of course material. One respondent pointed out that some of the functions listed were addressed by other facilities within the university, so that the VLE was part of a ‘mixed economy’ of available technology. Tools such as blogs and wikis were seen by some respondents as more likely to be used for specific initiatives and less likely to ‘lend themselves to scale’. That is, they are used on a regular basis but by a limited number of staff, so that their use is regular rather than extensive. Two respondents indicated that the e-portfolios were subject to investigation and experiment, but that they had yet to be embedded in the programme. Some respondents suggested that the ‘inbuilt’ features of some VLEs were less flexible and ‘user-friendly’ than other independently available products. Institutional policy concerning security and the use of ‘non-approved’ tools clearly has an influence here. 

Examples of use

In an attempt to tease out some of the specific from the general, respondents were invited to provide examples of ‘advanced’ use of a VLE. In order to assist respondents’ decision on what constituted such use, they were provided with a set of definitions ranging from ‘emerging’ to ‘advanced’. The definition of advanced use (see Appendix for other definitions) was as follows:

(Use which is) fully embedded into teaching and learning. Likely to innovative use of a range of functions, facilitating interaction between and among trainees and tutors.

Nineteen respondents offered examples. The following are indicative of the responses received: 

· Trainees creating and customising their own VLE module and populating them with their own resources
 

· Use of learning units for independent study 

· Embedded use of wikis and discussion as part of formal course structure
 

· Group discussions in discussion forums, compiled and edited into a paper, as an assignment
· Peer feedback on resources via a wiki presentation or discussion forum

· Use of VLE to promote a sense of community using blogs, notice boards, audio/video links and course materials in innovative ways 

· Trainees uploading edited videos of their live presentations with commentaries evaluating their own performance
· Assignment submission with feedback via podcasts.
What is interesting here is that many of the examples of advanced use incorporate interactive communication features (discussion forums, wikis, blogs) and promoted both autonomy and collaboration among trainees. 

One respondent offered a much fuller example (supplied by a PGCE Secondary Geography tutor) which exploited the assessment features of the VLE. As this appears to be a relatively under-used function, this entry is reproduced in full here:

This year I wanted to link subject knowledge to assessment. We started by discussing the features of good assessments and how they can be used (e.g. diagnostic, formative, summative etc.) to support learning. From this, students identified areas of the subject they are strong in. Each student was then assigned another individual who is weak in that area. They then wrote a diagnostic assessment which was created in the test manager in the VLE. Their ‘tutee’ then completed the test, and a copy of the answers was emailed to the test creator to write some feedback. Finally, the tutor and tutee had a 30-minute tutorial where the results were discussed and targets set to develop knowledge over Phase A. As a result, each student took and created one test and also acted as both tutor and tutee.

Training and development

This section of the survey concerned the level and nature of training and development for using VLEs within each ITE. This was explored on two levels, staff development and trainee preparation.

Staff development

We were interested in both how and where training for staff was offered. Respondents were presented with a list of options indicating various types of training, and asked to indicate whether such support was available, and if so, by whom it was provided. Table 5 shows the summary responses.

Table 5: Training/development opportunities (Staff) (% of responses): By provider

	
	Central/ Institutional
	Depart-

mental
	Formal

Peer
	Informal

Peer
	No

Support

	Basic VLE functions / features
	92
	64
	44
	80
	0

	Adding content
	88
	60
	36
	76
	0

	Creating new courses/ modules
	84
	52
	36
	64
	0

	Maintaining/ updating existing courses
	76
	64
	32
	76
	0

	Developing interactive resources
	68
	40
	40
	72
	4

	Setting up discussion forums
	76
	44
	40
	76
	0

	Moderating discussion forums
	52
	32
	24
	60
	8

	Creating a blog or wiki
	64
	40
	24
	64
	0

	Pedagogical implications of VLE use
	52
	60
	24
	68
	0


What is evident immediately is that there is a high level of support available for staff development for some of the more functional aspects of VLE uses. Almost all of the sample institutions offer central support for this aspect, and many also offer training from other relatively routine elements such as setting up course sites, adding and creating basic content and so on. The availability of central support falls away to some extent for some of the more advanced or interactive features, although institutional training is offered for all of the listed features in at least half of responding institutions. 

Given the intense nature of ITE programmes, availability of centrally provided staff development does not necessarily mean that staff have the time or opportunity to access it. What is of interest in this regard therefore is that this more localised support is also formally provided by some departments. 

What these figures also show is that informal peer support is a very important element of VLE development. Figure 1 also demonstrates this quite clearly, and also that in the more advanced features such support is at the same level as institutional support (and in the case of pedagogical use, higher). Peer support is likely therefore to be central to VLE developments, although interestingly (but perhaps not surprisingly) most of this appears to be informal collaboration rather than formalised systems of peer-peer training.
Figure 1: Training/development opportunities (Staff): By provider
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Open responses again provided additional information on the nature of training provision. These range between whole-day courses for subject teams provided by the central staff development section (in some cases with a dedicated e-learning unit), departmental workshops with ICT co-ordinators or learning technologists, sessions hosted by departmental ‘champions’, an element within formal local staff development and peer-to-peer collaboration. Some departments have their own e-learning officer or similar support. 

What is also notable about these findings is that a clear hierarchical pattern emerges with respect to the nature of training provision. 

The highest level of training provision concerns the more technical/skills element of VLE use (basic VLE functions such as adding content, constructing courses, setting up discussion forums), followed by interactive elements (moderating discussions, blogs, wikis). The lowest level of provision was for training that explored the pedagogical implications of using a VLE. While this suggests that the more functional elements of VLE use predominate in in-house training, the general picture is that VLE use is encouraged and supported in the great majority of ITT provider institutions. 

Figure 2 shows the data for institutional and departmental support respectively, which together provided the majority of training of some sort. While central provision is, in all but one area, reported as being more available than that offered at departmental level, the general pattern from ‘technical’ to ‘pedagogical’ is much the same for both sources of provision. It is worth noting, nevertheless, that despite the predominance of training for the more functional aspects of VLE use, around half of all respondents (52 per cent) reported the existence of support at an institutional level for pedagogical considerations. Interestingly this was the one area where departmental provision was marginally greater than that provided centrally.

Figure 2: Training/development opportunities (Staff) by Level of Provision 

(institutional and departmental support only)
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Given the importance of departmental support, we asked respondents about the specific support offered at this level. Table 6 shows both the nature and the level (e.g. moderate, strong) of support available (definitions of these terms were provided on the survey – see Appendix). In general this shows a rather healthy picture, with a majority of institutions reporting that staff have a variety of options available both at a central and departmental level. There were some indications that in some institutions the VLE is itself a vehicle for staff development.

Table 6: Departmental training/development opportunities (Staff) (% of responses) 

	
	None
	Moderate
	Strong

	Staff development time to take up externally provided training opportunities 
	44
	44
	12

	Staff development time for centrally provided training opportunities
	4
	54
	42

	Staff development time for departmental organised training opportunities
	46
	11
	10

	Structured / formal peer support within the department
	25
	50
	25

	Staff make individual decisions about take-up of central or external courses
	13
	46
	42

	Unstructured / informal peer support within the department
	0
	40
	60


Of note, however, is that approaching half reported that staff had no opportunity to take up training opportunities, either externally provided or at a departmental level, suggesting that these kinds of formal training opportunities were unavailable. Having said this, formal support among peers was evident in 75 per cent of responding institutions at a moderate (50%) or high (25%) level. Nevertheless, as noted earlier, informal peer support appears to be the ‘backbone’ of VLE development. 

These figures give some indication of availability of provision at departmental level, but are not able to inform us of the level of ‘take-up’, or indeed quality or usefulness of these various forms of support. While this can only fully be explored through more detailed case-study investigation, some respondents offered additional comments which generally indicate that – with one or two exceptions – take-up (at both central and departmental level) is often related to individual initiative and enthusiasm, rather than through direct encouragement or provision of dedicated training time. 
Trainee preparation

One of the key areas of interest for Becta is how trainee teachers are prepared for the use of VLEs, as this clearly has implications for the future development of VLE use in the classroom as these trainees move into schools as qualified teachers.  

In addition to identifying (from a list of options) the focus of any training or preparation provided for trainees, respondents were asked to differentiate this in terms of technical (basic functions and features) and pedagogical (incorporating a VLE into their teaching practice) preparation. 

Finally we requested an indication of the level of support in each sub-category. The latter ranged from No support, through Incidental (provided on an occasional and/or 'event by event' basis), Moderate (built into the programme but at a relevantly basic level) and Strong (integral to the programme). Tables 7a and 7b show summary responses for these questions.

Table 7a: Trainee preparation for VLE use (Practical/technical usage): (% of responses) 

	
	None
	Incidental
	Moderate
	Strong

	Training / support is included in ICT skills sessions


	4
	30
	39
	26

	Trainees develop an understanding of VLE use through modelling (i.e. through interacting with the programme VLE)
	0
	17
	43
	39

	Trainees opportunistically gain experience of using VLEs as part of the school-based placement
	0
	74
	17
	9

	Trainees are required to plan the use of a VLE for a non-assessed task / assignment
	39
	35
	22
	4

	Trainees are required to plan the use of a VLE for a formally assessed task / assignment
	39
	30
	17
	13

	Trainees are required to incorporate the use of a VLE into their school-based practice
	35
	52
	13
	0


What is evident from Table 7a is that that practice varies widely in the different categories of preparation. Formal preparation via ICT skill sessions, along with informal modelling through use, seem to be fairly strong features of trainee preparation, although in the former category around a third of the sample institutions appear to offer have no such provision. Interestingly, around three-quarters of the respondents suggest that experience of the functional elements of a VLE is gained incidentally through use of a school VLE during teaching experience/placement. This rather high figure in comparison with other responses requires some interpretation, since it is unlikely that the majority of trainees receive formal VLE training in a school context. ‘Incidental’ here is taken in most instances to mean something like ‘encountering’ the use of a VLE in various school contexts, rather than its formal incorporation either into in-school training or lesson planning. This does suggest, nevertheless, that VLEs are a common feature of many schools. Also of note is that formal incorporation of VLE use into assessed tasks or assignments is in the majority of institutions also reported as mainly incidental rather than planned. There is relatively little evidence of opportunities for formal school-based developments of this kind.
Table 7b: Trainee preparation for VLE use (Pedagogically focused usage): (% of responses) 

	
	None
	Incidental
	Moderate
	Strong

	Training / support is included in ICT skills sessions
	13
	43
	17
	26

	Trainees develop an understanding of VLE use through modelling (i.e. through interacting with the programme VLE)
	0
	26
	48
	26

	Trainees opportunistically gain experience of using VLEs as part of the school-based placement
	4
	70
	17
	9

	Trainees are required to plan the use of a VLE for a non-assessed task / assignment
	35
	39
	13
	13

	Trainees are required to plan the use of a VLE for a formally assessed task / assignment
	39
	22
	22
	17

	Trainees are required to incorporate the use of a VLE into their school-based practice
	30
	48
	9
	13


Evidence for a more focused approach for preparation for pedagogical use of VLE (Table 7b) may be seen as marginally strong. Although 43 per cent indicated that pedagogical preparation was moderate or strong in ICT sessions, compared with 65 per cent who reported this for technical aspects (Table 7a), this may be a function of focus for the ICT sessions themselves (e.g. essentially skills based). Over 70 per cent reported ‘learning-through-modelling’ for both technical and pedagogical uses. However, in the key areas of ‘learning-through-doing’ (embedding the use of VLE into assessed tasks and/or practice), there was some evidence that these approaches were used as a means of developing pedagogical uses more often than for technical aspects. Having said this, fewer than one in 5 institutions (13%) reported this as a strong feature of the ITE programme. 

One of the most common observations is that in general, relatively few schools are as advanced in terms of embedded VLE use as HEIs, varying from those who have moved towards a fully integrated ‘paperless’ model, to those who have no system at all.

As noted elsewhere in this report, capturing fine-grained patterns of VLE use across programmes which are diverse in terms of award, subjects, specialisms, key stages and so on was beyond the scope of the present survey, and thus many of these responses are necessarily general estimates of overall usage. The following comment captures this diversity of practice within different programmes and programme strands:

The strongest responses would be for the Primary and EY [early years] BEd where assessment tasks are planned in. On the PGCE routes, there are no specific assessed tasks but VLE work is modelled and students use it incidentally (e.g. to upload their own work or access blogs and their e-portfolios).

VLE use in teaching practice/experience 

While embedding of VLE use in teaching practice would seem to be the exception rather than the norm for most trainees, we asked respondents to offer examples of this where they were aware of them. Seventeen respondents offered a comment, although in fact these mainly confirmed the relative rarity of this kind of development. Where this does occur, it is often school-specific, that is fitting into an existing school approach. For example, one respondent indicated that several partner schools were using Moodle to deliver the ICT curriculum and therefore the trainees have to engage with this method of teaching. Other examples suggested that school-based use, where it did occur, was often at a relatively low level (such as provision of session materials). One respondent noted that while s/he was not aware of such developments, this did not mean that they were not happening – and clearly this is where school-based case study work may help to fill in some of these information gaps. What this does indicate, however, is that in most institutions this is not currently high on the curriculum agenda.
Affordances and barriers for VLE integration

In the final section of the survey we asked respondents to identify factors which had, or were likely to, help or hinder the further integration of VLE use in ITE programmes. These were open responses, offered under three sub-headings:

· Factors which have helped or facilitated current use of a VLE within ITE programme(s)

· Factors likely to help or facilitate future use of a VLE within ITE programme(s)
· Factors which have hindered, or are likely to hinder, the use of a VLE within ITE programmes.
Factors which have helped or facilitated current use of a VLE within ITE programme(s) 
Facilitating factors (affordances) that were identified can be broadly grouped under institutional factors and personal/professional (although the two are clearly inter-related). 

Institutional factors include:
· opportunities for or provision of,  professional development
· access to appropriate technology (both in the ITE base and at home)
· links with other institutions (for example, through subject organisations)
· departmental support and encouragement to take up such opportunities
· institutional practice (for example, a course-wide decision to incorporate VLE use into the programme)

· a dedicated VLE or ICT co-ordinator or officer.

Personal/professional factors include: 
· personal interest and motivation
· the presence of one or more VLE ‘champions’
· informal collaboration between colleagues. 

Interestingly, these resemble the kind of factors typically associated with ICT integration in schools.

Factors likely to help or facilitate future use of a VLE within ITE programme(s)

In addition to factors that have helped institutions thus far, respondents were asked to consider what future developments may increase the likelihood of VLE use becoming more embedded. Perhaps not surprisingly, some of these identify shortcomings in existing provision, so that where facilitating conditions – evident in other institutions – were in short supply or absent, this was what was looked for (for example, greater institutional support, better training opportunities, building VLE use into the curriculum, and so on). Similarly, the need for greater awareness of and enthusiasm for VLE use across and within a department was noted. Several respondents identified limitations in the VLE system itself as a barrier to progress, with the implication that moving to a different model would facilitate positive change. As noted earlier, given the complexity of university computing infrastructure along with concerns for security, such decisions are often made centrally, limiting the potential for experimentation.    

Factors which have hindered, or are likely to hinder, the use of a VLE within ITE programmes

Again, many of the responses to this question were variations on earlier themes. A mismatch between university and departmental needs in terms of appropriate VLE systems was once more perceived as a barrier to progress. Interestingly, one respondent cited the imminent shift from one platform (a commercial product) to an Open Source system as likely to both enthuse and dismay in roughly equal proportions – the latter reaction mainly related to the need to ‘relearn’ with the new model. Related to this – and another point which has emerged from research into ICT in schools – is the variation in systems used by ITEs, schools and trainees themselves (who increasingly use alternative communications tools outside the institution for both social and professional purposes). Resistance to technology, or a lack of awareness of the potential of VLEs and the need for time and opportunity to explore and develop ideas (again familiar themes in the literature), were also mentioned by more than one respondent.

Conclusions  

This report summarises the key findings from the ITE survey. What seems evident is that while there are promising signs that VLEs are a regular feature of teacher education programmes, as they are in other disciplines in higher education, their use is both diverse – involving a wide range of applications, and patchy – ranging from examples of intensive and innovative use to more routine usage. What is also clear is that these variations are both between and within institutions, programmes and elements of programmes. 

In terms of developing VLE capabilities in trainees, again the picture is varied, although here the evidence, on initial analysis, would seem to indicate that even where good practice exists, this is often incidental rather than planned. Capturing the finer-grained detail of these practices is the focus of the case studies and the literature review which complement this survey.

What is interesting is the degree to which these findings echo those of research over some years which has examined the use of ICT in school settings. While this is not to suggest that the circumstances are identical, we may nevertheless be able to learn from previous research contexts. 
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Appendix I – VLEs in ITE: Survey Instrument

Overview Survey Of Learning Platform Usage In Initial Teacher Education

Definition of Terms: 
· The terms ‘Learning Platform’ or 'VLE' encompass any online systems that directly support learning and teaching. For many institutions this is likely to be a commercial product such as Blackboard or WebCT or 'open source' software such as Moodle. It may, however, include a LP/VLE system that has been developed in-house or a departmental intranet that has a learning and teaching component. 

· While various terms are used to describe someone enrolled on a teacher education programme, the term 'trainee' is used throughout for the purpose of this survey. 

SECTION 1: BACKGROUND INFORMATION

1. Please indicate which ITE programme(s) are offered by your Department. 

· Response choice: [PGCE Secondary; PGCE Primary ;BA/BSc; QTS; Bed; SCITT; GTP; Other]

2. Please indicate the approximate number of STAFF (fte) teaching on each ITE programme offered. 

3. Please indicate approximately how many TRAINEES are enrolled on each ITE programme offered 

4. Does your Department currently use a VLE?  


· Response choice: [Yes/No] 

(If you answered 'Yes' continue with Question 5. If you answered 'No'; please go to Section 4) 

5. What VLE(s) [commercial, open-source, or in-house] are used in your department? 

2. SECTION 2: LEVEL AND NATURE OF USE

1. Please indicate the approximate proportion of teaching staff within each programme offered who regularly use a VLE as part of programme delivery.

· Response choice: [0% 20% 40% 60% 80% 100% ]
Please indicate approximately what percentage of trainees within each programme offered regularly use a VLE as part of their course. 

· Response choice: [0% 20% 40% 60% 80% 100% ]
2. To what extent is a VLE used in your department for each of the following categories? (Please tick all that apply). 

· Categories: [Course information; Announcements; Storage of course resources/materials; Communication between staff; Communication between staff and trainees; Assessment features; Uploading of trainees’ work; ePortfolios; Plagiarism detection (e.g. Turnitin); Blog; Wiki; Usage/access statistics; Trainee records/tracking; Timetabling; Other (please specify)]
· Response choice: [Always/Every Day; Most Days; Once per Month; Once per Fortnight; Once per Week; Once per Term/Semester; Not at All/Never] 
Please add any comments you may have regarding the extent to which your VLE is used as in Question 3. 

We are especially interested in any examples of VLE deployment which may meet the criteria of 'Advanced' use. Using the following descriptors as a guide, please use the space below to briefly describe one or two examples of use which in your judgment fall into this category. 

· Emergent: The VLE is used mainly for provision of / access to core programme information and material. 

· Established: Additionally involves more advanced functions such as discussion forums, facilities for trainees to upload materials, coursework etc. 

· Advanced: Fully embedded into teaching and learning. Likely to innovative use of a range of functions, facilitating interaction between and among trainees and tutors. 

Please give example(s) of ADVANCED use in the space below. 

3. SECTION 3: TRAINING & DEVELOPMENT

A: Staff: Staff training / support in the use of a VLE 

1. What kinds of staff training / support for use of VLEs is provided, and by whom? (Please tick all that apply) 

· Categories:  [Basic VLE functions / features Adding Content;; Creating new courses/modules; Maintaining/updating existing courses; Developing interactive resources; Setting up discussion forums; Moderating discussion forums; Creating a blog or wiki; Pedagogical implications of VLE use; Other (Please specify)] 

· Response choice: [Central/Institutional; Departmental; Formal Peer; Informal Peer; No Support]
Please add below any comments you may have regarding Question 1. 

2. To what extent is VLE development supported or encouraged within your department? (Please tick all that apply) 

· Response choice: [Staff development time to take up externally provided training opportunities(e.g. commercial or other providers); Staff development time for centrally provided training opportunities; Staff development time for  departmentally organized training opportunities; Structured/formal peer support within the department; Staff make individual decisions about take up of central or external courses; Unstructured/informal peer support within the department]
B: Trainees: Training / development in the use of VLEs for trainees 
3. Using the level descriptors and 'focus of use' definitions given below; please select from the menu, the level of support or training available to trainees in each of the categories listed. 

For each category, please indicate for training at: 

(i) a practical / technical level (i.e. the basic functions and features of the VLE) 

(ii) a pedagogical level (i.e. incorporating a VLE into their teaching practice)

· Level descriptors: [None: No support provided; Incidental: Support provided on an occasional and/or 'event by event' basis; Moderate: Support is built into the programme but at a relevantly basic level;  Strong: Support is integral to the programme] 
· Categories: [Training / support is included in ICT skills sessions Trainees develop an understanding of VLE use through modelling (i.e. through interacting with the programme VLE); Trainees opportunistically gain experience of using VLEs as part of the school based placement; Trainees are required to plan the use of a VLE for a non -assessed task / assignment; Trainees are required to plan the use of a VLE for a formally assessed task / assignment; Trainees are required to incorporate the use of a VLE into their school based practice] 
Please add any comments you would like to make with reference to Question 4. 

4. Are you aware of any actual examples of trainees (current or past) incorporating the use of a VLE into their school based practice? 

· Response choice: [Yes/No] 

If you answered 'No' to Question 6; please click the 'Next' link to take you directly to Section 4. 

If you answered 'Yes' to Question 6; please give one or two brief examples of how the VLE is / was used. 
SECTION 4: FACTORS ASSOCIATED WITH VLE DEVELOPMENT IN YOUR DEPARTMENT

C: Factors associated with VLE development in your department 

Please briefly explain in the comment boxes below: 
· Factors which have helped or facilitated current use of a VLE within your ITE programme(s) 
· Factors which will help or facilitate future use of a VLE within your ITE programme(s) 
· Factors which have hindered, or are likely to hinder, the use of a VLE within your ITE programmes. 
· If you have any further comments in relation to the factors associated with VLE development within your department, please give them here. 
If you would be willing to participate in a short interview (no longer than 15 minutes), please indicate your choice of contact method and give the appropriate contact details. All details will be kept private. 

Please give us the details you would like us to use to contact you. 

· Address: 

· Telephone Number: 

· Email Address: 

Your preferred time and day for contact: 
We value your time. Thank you very much for your participation.
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