	National Curriculum Review - Call for Evidence

Consultation Response Form

The closing date for this consultation is: 14 April 2011

Your comments must reach us by that date.
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THIS FORM IS NOT INTERACTIVE. If you wish to respond electronically please use the online or offline response facility available on the Department for Education e-consultation website (http://www.education.gov.uk/consultations).
Information provided in response to this consultation, including personal information, may be subject to publication or disclosure in accordance with the access to information regimes, primarily the Freedom of Information Act 2000 and the Data Protection Act 1998.

If you want all, or any part, of your response to be treated as confidential, please explain why you consider it to be confidential.

If a request for disclosure of the information you have provided is received, your explanation about why you consider it to be confidential will be taken into account, but no assurance can be given that confidentiality can be maintained. An automatic confidentiality disclaimer generated by your IT system will not, of itself, be regarded as binding on the Department.

The Department will process your personal data (name and address and any other identifying material) in accordance with the Data Protection Act 1998, and in the majority of circumstances, this will mean that your personal data will not be disclosed to third parties.

	Please tick if you want us to keep your response confidential.
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	Reason for confidentiality:
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	Name
	Ken Powell

	Organisation (if applicable)
	Association for IT in Teacher Education

	Address:
	Canterbury Christchurch University
North Holmes Road
Canterbury
Kent, CT1 1QU


If your enquiry is related to the policy content of the consultation you can contact the DfE Public Communications Unit on:

Telephone: 0370 000 2288

e-mail: NCReview.RESPONSES@education.gsi.gov.uk
If you have a query relating to the consultation process you can contact the Consultation Unit on:

Telephone: 0370 000 2288

e-mail: consultation.unit@education.gsi.gov.uk
SECTION A: ABOUT YOU
Please select ONE box that best describes you as a respondent. (Head teachers and teachers please select the school sector you work in).
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	Parent/Carer
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	Chair of Governors/Governor
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	Pupil/Student
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	Secondary School
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	Primary School
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	Special School /SEN Sector
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	Academy
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	Independent School
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	Early Years Sector
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	Local Authority
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	Employer/Business Sector
	(
	Subject Association
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	Awarding Organisation
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	Government Body
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	Higher Education - Education Specialist
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	Higher Education - Other
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	Further Education Provider
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	Learned Society
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	Teaching Association/Union
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	Other (please specify in box below)
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	Please Specify:



	


Is your response representative of an organisation or is it an individual response?

	(
	Organisation
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	Individual
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	Please Specify:

The Association for Information Technology in Teacher Education (ITTE - www.itte.org.uk) is a professional subject association which focuses on supporting and representing the views of those involved in training and providing resources for pre-service and in-service teachers of ICT and IT. ITTE was formed in 1986 and has been working with a range of national and international organisations and bodies such as BECTA, the TDA and the various government Departments for Education to inform, develop and maintain the quality of ICT and IT provision in teacher education and hence the quality of ICT teaching in schools.


	


SECTION B: FOR PARENTS AND CARERS ONLY (Q1 - Q5)

Please go to Section C if you are not a parent or carer
The National Curriculum sets out what all pupils in England should learn from the ages of 5 to 16. It is not intended to cover everything that children should be taught, but only the essential knowledge which should be determined nationally, rather than by individual schools.  More information on the current National Curriculum can be found here.

As part of the review of the National Curriculum, we want to know how you as parents/carers can be well informed about what your child should be learning, so that you can support your children and know what to expect from their school. So please let us know your views and experiences.

1 Do you have a child or children in any of the following age groups? Please tick all that apply.
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	Under 4
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	4-10 years
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	11-16 years

	[image: image29.png]



	Over 16
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	Comments:



	


2 What would most help you to know what your children should be learning in different subjects at school?
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	Comments:



	


3 Currently schools use eight National Curriculum "levels" to identify the level at which children are working in each subject (eg "Your child is at Level 4 in English and Level 5 in mathematics"). Does this kind of reporting help you to understand how well your child is doing at school?
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	Yes
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	No
	[image: image34.png]



	Not Sure
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	Comments:



	


4 Is there anything that you think could be done to the National Curriculum that would help you support your children's learning more effectively?

	[image: image36.png]



	Comments:



	


5 Please use this space for any other comments you would like to make about issues covered in this section.
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	Comments:



	


SECTION C: GENERAL VIEWS ON THE NATIONAL CURRICULUM (Q6a - Q8)

The National Curriculum is one part of the wider school curriculum.  Each subject in the National Curriculum has a statutory Programme of Study that is determined by the Government setting out the content to be taught in that subject. Schools are legally required to teach these subjects and the specified content to all pupils at the relevant key stages (a key stage is a group of school years). More information on the current National Curriculum can be found here. 
The National Curriculum was originally envisaged as a guide to what children should learn in key subjects, giving parents and teachers confidence that students were acquiring the knowledge necessary at each level of study to make appropriate progress. As it has developed, the National Curriculum has come to include more subjects, prescribe more outcomes and take up more school time than originally intended. It is the Government's intention that the National Curriculum be slimmed down so that it properly reflects the body of essential knowledge in key subjects and does not absorb the overwhelming majority of teaching time in schools. Individual schools will then have greater freedom to construct their own curricula in subjects outside the National Curriculum, to reflect local circumstances and the needs of their pupils. 

The purpose of this section is to find out your general views on the current National Curriculum and what, if anything, you think should be changed.

6a) What do you think are the key strengths of the current National Curriculum?
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	Comments:

· Provides a common agenda for all schools

· Helps ensure progression and continuity within and between schools

· Provides a means whereby curriculum content can be prioritised nationally

· Provides a view of learning which demonstrates that knowledge and skills needed to solve a particular problem come from across a range of subject and non-subject specific areas

· The current Programme of Study for ICT articulates with GCSE courses.


	


6b) What do you think are the key things that should be done to improve the current National Curriculum? 
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	Comments:

· Improved articulation and integration across and between subjects

· Enhanced clarity - in ICT the existing statements have been written in broad, sometimes vague, terms.

· More focus on concepts and skills needed by pupils and less on particular facts which may prove to be transient during the lifetime of the curriculum
· The review should provide an opportunity to improve the relevance of programme of study for today’s technological world, enhance opportunities in other subjects for contextualisation and provide clearer progression and continuity across the Key Stages. (See attached rationale)


	


7a) What are the key ways in which the National Curriculum can be slimmed down?
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	Comments:

· Focusing on key common learning skills and concepts that can be applied in a range of contexts 

· Recognising where and how common concepts and skills can be developed across and within subject boundaries, particularly in relation to the core subjects of English, Mathematics and Digital Literacy (ICT) (see attached rationale)


	


7b) Do you think that the proportion or amount of lesson time should be specified in any way in the National Curriculum; eg for particular subjects and/or within particular key stages?

	(
	Yes
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	No
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	Not Sure
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	Comments:

· Schools and individual teachers should be given the freedom to organise their teaching to meet the local demands

· There is a need for maximum time allocations for the core and EBacc subjects to avoid them becoming the only subjects taught in schools. 
· In terms of ICT, the non statutory guidance for the non core subjects should show clearly where opportunities for developing and applying the skills of ICT should be clearly identified – thus enabling Digital Literacy to be contextualised. Schools would therefore be able to choose which contexts are most appropriate for them in developing ICT capability/Digital Literacy.
· A core curriculum for ICT/Digital Literacy is essential in unifying these otherwise disparate activities.


	


8 Please use this space for any other comments you would like to make about the issues covered in this section
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	Comments: 

· In essence, we are suggesting that the revised National Curriculum needs to be smarter by providing opportunities for integration. Just as Literacy and numeracy can and should be taught within the contexts of other subject domains, opportunities for addressing the requirements of the core ICT/Digital Literacy programme of study in meaningful subject-related contexts will improve the efficiency of planning holistic learning experiences. However, greater integration will require many schools, particularly in the secondary sector, to rethink their approaches to whole school curriculum planning and delivery.
· Similarly, there needs to be careful consideration about ways in which pupils’ progress is assessed, recorded and used to inform planning. The focus should be on tracking pupils’ the entirety of learning experiences and attainment in ICT/Digital Literacy through a school.


	


SECTION D: English, mathematics, science and physical education (Q9a-Q13)
The remit for the review makes clear that English, mathematics, science and physical education (PE) will remain National Curriculum subjects at all four key stages (i.e. from age 5 to 16).  The introduction of the new National Curriculum will be phased, with new Programmes of Study for these four subjects being taught from September 2013. In terms of the detailed content of the Programmes of Study, this initial call for evidence therefore focuses on the four subjects in the first phase of the review.  A further call for evidence will be launched in early 2012 in relation to all other subjects that it is decided should be part of the future National Curriculum, and new Programmes of Study for those subjects will be taught from September 2014. This decision will be made in light of responses to this call for evidence (see Section E). 

The intention is that in future the National Curriculum should focus on the essential knowledge in key subjects that all children need to acquire in order to progress in their education and take their place as educated members of society.

Against that background, the questions below ask for your views on what is essential to include in the Programmes of Study for the four subjects in phase one. In particular:

· For English, mathematics and science, we would like your views on the essential knowledge that pupils need in order to deepen their understanding at each stage of their education. Your views will help inform the content of new statutory Programmes of Study for each subject. 

· For physical education, we would like your views on what should be included in a shorter, less prescriptive Programme of Study. 

We are seeking your views on what you regard as the essential knowledge (eg facts, concepts, principles and fundamental operations) that pupils should be taught in each subject considered in this section, and why. Please note that the current National Curriculum uses terms such as "knowledge, skills and understanding" but you are free to use whatever language you see fit in setting out your responses. What is more important is setting out the knowledge itself and why you regard it as essential.

We are particularly interested in any evidence that demonstrates the positive impact of your proposals.  This might, for example, be formal research, examination/test results, or evidence of progress for particular groups of students.

If you would prefer to base your comments on either the current or a previous version of the National Curriculum Programmes of Study, please feel free to do so but we would ask you to make clear in your response which version of the Programme of Study you are referring to.   If you have produced a draft of one or more Programmes of Study which you would like us to consider, you may wish to submit this to NCReview.DOCUMENTS@education.gsi.gov.uk and refer to it in your response.

Note that you do not need to respond to all the questions in this section: for example, you may want to focus on particular subjects and / or on particular ages or key stages.
9 a) English
What knowledge do you regard as essential to include in the Programme of Study for English? Please also set out why this is essential and at what age or key stage. If you prefer to submit evidence separately on this matter, please send this to: NCReview.DOCUMENTS@education.gsi.gov.uk 
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	Comments:

· Digital literacy - the need for pupils to be aware of the language of digital media, especially video and film, and how this frames their interpretation

· Accessing, reading, evaluating, appraising and creating electronic texts

· The skills associated with electronic texts, whilst complementary with other forms of reading and writing, are quite distinctive. Digital writing is dynamic - texts can be edited and adjusted during the writing process and also post the writing process. 
· Digital writing allows for real rather than contrived collaboration in the writing process. 

· Sharing ideas and creating information online provides real and meaningful contexts for learners
· Use of electronic resources for listening to, recording, reviewing and editing the spoken word enhances to importance of speaking and listening and permits self-evaluation and review
· Evaluating and understanding the impact of audio and video recording on the communication process – including for the evaluation of performance in drama
· The skills are essential from KS2 onwards and desirable for KS1
For more information please refer to http://www.ite.org.uk/ite_topics/english_and_ICT/001.html 


	


9 b) Considering your response to the above, should the Programme of Study for English be set out on a year by year basis or as it currently is, for each key stage?
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	Year by Year
	(
	Key Stages
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	Not Sure
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	Comments:

· Key Stages. This allows for differential rates of developmental maturity and provides some flexibility for schools to interpret the PoS to address local priorities. 

· This also allows for more flexibility for schools and teachers to plan learning over longer periods and personalise learning opportunities and teaching for groups and individuals.


	


10 a) Mathematics
What knowledge do you regard as essential to include in the Programme of Study for mathematics? Please also set out why this is essential and at what age or key stage.  If you prefer to submit evidence separately on this matter, please send this to: NCReview.DOCUMENTS@education.gsi.gov.uk
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	Comments:

· Pupils must gain familiarity with the use of ICT tools required to support the development of their mathematical understanding. 

· These include the exploration of number patterns and relationships using calculators, graphical calculators, spreadsheets and dynamic geometry software (KS2 onwards), the representation, analysis and interpretation of numerical information with graphing software (KS1 onwards), making informed decisions about the most appropriate ICT tools for assisting with the solution of problems (eg by modelling) (KS2 onwards), exploring and modelling geometrical and trigonometrical patterns and relationships, and modelling algebraic relationships with dynamic geometry and graphical programming software (KS2/3 onwards).

· Pupils should also have opportunities to explore modelling software and simulations from KS2 onwards. This will enable them to appreciate the effect of manipulating variables and also help them to understand the importance of modelling software in the world of work
See also: 

· http://nationalstrategies.standards.dcsf.gov.uk/secondary/keystage3/all/respub/ma_ict
· http://www.adrianoldknow.org.uk/


	


10 b) Considering your response to the above, should the Programme of Study for mathematics be set out on a year by year basis or as it currently is, for each key stage?
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	Year by Year
	(
	Key Stages
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	Not Sure
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	Comments:

· Key Stages. This allows for differential rates of developmental maturity and provides some flexibility for schools to interpret the PoS to address local priorities. 

· This also allows for more flexibility for schools and teachers to plan learning over longer periods and personalise learning opportunities and teaching for groups and individuals.


	


11 a) Science
What knowledge do you regard as essential to include in the Programme(s) of Study for science? Please also set out why this is essential and at what age or key stage. If you prefer to submit evidence separately on this matter, please send this to: NCReview.DOCUMENTS@education.gsi.gov.uk
If you prefer, you may wish to set out your response in relation to the three separate science disciplines of biology, chemistry and physics.
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	Comments:

· Pupils need to be given opportunities to use ICT tools to support their investigations. These include: recording and re-presenting investigational processes through digital still and video (KS1 onwards), the analysis and interpretation of results using graphing software (KS1 onwards) and spreadsheets (KS2 onwards), devising and refining investigations, improving accuracy and speed in gathering and interpreting data using sensors and data-logging software (KS2 onwards), accessing, appraising, evaluating, interrogating and comparing sources of information from internet (e.g. in the context of controversial issues such as genetic modification) (KS1 onwards)
· As with mathematics, pupils should have opportunities to understand the effect and significance of manipulating variables in contexts not possible within the classroom (e.g. environmental modelling) through access to appropriate modelling software and simulations
See also:

· http://nationalstrategies.standards.dcsf.gov.uk/node/97749
· http://eppi.ioe.ac.uk/cms/LinkClick.aspx?fileticket=wiH96OGz1gY%3D&tabid=945&mid=2149


	


11 b) Considering your response to the above, should the Programme(s) of Study for science be set out on a year by year basis or as it currently is, for each key stage?
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	Year by Year
	(
	Key Stages
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	Not Sure
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	Comments:

· Key Stages. This allows for differential rates of developmental maturity and provides some flexibility for schools to interpret the PoS to address local priorities. 

· This also allows for more flexibility for schools and teachers to plan learning over longer periods and personalise learning opportunities and teaching for groups and individuals.


	


Do you believe that the Programme(s) of Study for science should identify separate requirements for biology, chemistry and physics:

11 c) at Key Stage 1?
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	Yes
	(
	No
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	Not Sure


11 d) at Key Stage 2?
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	Yes
	(
	No
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	Not Sure


11 e) at key stage 3?

	(
	Yes
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	No
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	Not Sure


11 f) at Key stage 4?

	(
	Yes
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	No
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	Not Sure
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	Comments:

· Within KS1 there should be no distinction. The emphasis should be on the development of an understanding of scientific method, regardless of context.

· BY KS2 there should be some recognition of the areas of study, but the emphasis should remain primarily on the development of the skills of scientific enquiry

· BY KS3 the terms should be introduced, and the focus should remain on the development of scientific methods - however, some of the differences in approach within the disciplines need to be highlighted

· BY KS4 students should be given opportunities to study within the separate disciplines


	


12 a) Physical Education
What do you consider should be the essential elements of the Programme of Study for physical education (PE)?  Please also set out why these elements are essential and at what age or key stage. If you prefer to submit evidence separately on this matter, please send this to: NCReview.DOCUMENTS@education.gsi.gov.uk 

In answering, please bear in mind the Government's intention that the new Programme of Study for physical education should be much shorter and simpler than now.

	[image: image66.png]



	Comments
· The evaluation of their own and others’ performances with digital images and video (from KS1 onwards)

· Honing their evaluative skills and knowledge by focusing on key aspects of their own and others’ performance  through the editing of digital video (KS2 onwards)

· By KS3, pupils should be using ICT tools to help analyse their personal performance. These will include pulse rate monitoring equipment and equipment for accurate timing. They should also be able to use tools such as spreadsheets or dedicated software for logging, monitoring and analysing their personal performance in, for example, athletics
See also:

· http://ictacrossthecurriculum.wordpress.com/subjects/physical-education/


	


12 b) Considering your response to the above, should the Programme of Study for physical education be set out on a year by year basis or as is currently, for each key stage?
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	Year by Year
	(
	Key Stages
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	Not Sure
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	Comments:

· Key Stages. This allows for differential rates of developmental maturity and provides some flexibility for schools to interpret the PoS to address local priorities. 

· This also allows for more flexibility for schools and teachers to plan learning over longer periods and personalise learning opportunities and teaching for groups and individuals.


	


13 Please use this space for any other comments you would like to make about the issues covered in this section.
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	Comments:

· All NC subjects should include clear and specific reference to ways in which learning can be supported and enhanced through the use of ICT tools and associated skills. This will be guided by a programme of study for ICT which corresponds with the expectations for the use of ICT across the curriculum.

· In addition, ICT should be a core subject with content as shown below. This is vital in today’s society where effective use of ICT is a skill which few possess but which can lead to improvements in learning, understanding and productivity. 

· Digital literacy is very important for today’s pupils in the job market and for furthering their education (see attached rationale)


	


SECTION E: Other subjects currently in the National Curriculum (Q14a -Q22)
As noted in the introduction to Section C, the overall aim of the review is to slim down the National Curriculum, thus giving teachers greater freedom to use their professional expertise to design a school curriculum that best meets the needs of their pupils. 

The remit for the review makes clear that English, mathematics, science and physical education will remain subjects within the National Curriculum at all four key stages in future, and in Part D we asked for your views on the content of the Programmes of Study for those subjects.   For all other subjects that are currently part of the National Curriculum - art and design, citizenship, design and technology, geography, history, information and communication technology (ICT), modern foreign languages and music - the review will consider whether or not they should remain National Curriculum subjects and if so at which key stages. For any subject which it is decided should not be part of the National Curriculum in future, the review will also consider whether that subject, or any aspect of it should nevertheless be compulsory (but without a statutory Programme of Study) at certain key stages, and/or whether the Government should produce non-statutory guidance on the curriculum for the subject.

This section seeks your views on these issues.  Please bear in mind in considering your responses that removing a subject from the National Curriculum would not mean that that subject was not important, or that schools should stop teaching it.  Instead, it would mean that it is not necessary for the Government to specify in a statutory Programme of Study precisely what should be taught in that subject, and that decisions should instead be made at local level, by individual schools and teachers.

Because decisions on these issues need to be taken before work starts on drafting new Programmes of Study, this Call for Evidence does not ask for detailed suggestions for the content of those Programmes of Study:  a further Call for Evidence on that will follow early in 2012.  If, in the meantime, you would like to submit any evidence relating to the content of potential Programmes of Study in subjects covered in this section, you can email it to: NCReview.DOCUMENTS@education.gsi.gov.uk
Note: Personal, social, health and economic education (PSHE) and religious education (RE) are not part of the National Curriculum and are not being considered as part of this review.  In the Schools White Paper -' The Importance of Teaching' - The Government announced its intention to conduct a separate review of PSHE education.  No changes to the statutory basis for religious education are planned.
Art and Design
14 a) Art and design is currently a compulsory National Curriculum subject, with a statutory Programme of Study, at Key Stages 1-3. In future, do you think art and design should continue to be a National Curriculum subject?
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	Yes
	(
	No
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	Not Sure


14 b) If yes, please tick all key stages to which this should apply.
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	Key Stage 1 (5-7 years)
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	Key Stage 2 (7-11 years)
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	Key Stage 3 (11-14 years)
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	Key Stage 4 (14-16 years)
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	Comments:



	


14 c) If you think art and design should not be part of the National Curriculum at one or more key stage, do you think it should be compulsory for pupils to study the subject, but with the content of what is taught being determined by schools and colleges?
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	Yes
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	No
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	Not Sure


14 d) If yes, please tick all key stages to which this should apply.
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	Key Stage 1 (5-7 years)
	[image: image82.png]



	Key Stage 2 (7-11 years)
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	Key Stage 3 (11-14 years)
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	Key Stage 4 (14-16 years)
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	Comments:



	


14 e) For any Key Stages in which you think art and design should not be a part of the National Curriculum, do you think the Government should produce a non-statutory programme of study, to be used by schools as guidance?

	(
	Yes
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	No
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	Not Sure


14 f) If yes, please tick all key stages to which this should apply

	(
	Key Stage 1 (5-7 years)
	(
	Key Stage 2 (7-11 years)
	(
	Key Stage 3 (11-14 years)

	(
	Key Stage 4 (14-16 years)
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	Comments:

· There should be clear guidance for the integration of ICT into Art and Design. For example:

· Create digital images using a graphics package (KS1 onwards), Framing and creating visual effects using a digital stills and video camera (KS1 onwards). Interpreting visual images, including digital images (KS1 onwards), Creating stop-frame animations (KS1 onwards), Exploring the impact of editing and manipulating digital images (KS2 onwards), Pattern making (eg repeat patterns) (KS2 onwards), Graphic design (KS2 onwards), exploring emotion and impact through lighting and video editing (KS2 onwards), replication of visual effects (KS3 onwards), manipulating digital images for specific effects and impact (KS3 onwards), Digital printmaking (KS3 onwards), experimenting with ideas through 3D modelling (KS3 onwards), CADCAM for textiles design and production (KS3 onwards), 

· This will provide contextual opportunities for the development and assessment of digital literacy and ICT skills, knowledge and concepts outlined in the ICT core curriculum.


	


Citizenship
15 a) Citizenship is currently a compulsory National Curriculum subject, with a statutory Programme of Study, at Key Stages 3 and 4. In future, do you think citizenship should continue to be a National Curriculum subject?
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	Yes
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	No
	[image: image91.png]



	Not Sure


15 b) If yes, please tick all key stages to which this should apply.
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	Key Stage 1 (5-7 years)
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	Key Stage 2 (7-11 years)
	[image: image94.png]



	Key Stage 3 (11-14 years)
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	Key Stage 4 (14-16 years)
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	Comments:



	


15 c) If you think citizenship should not be part of the National Curriculum at one or more key stage, do you think it should be compulsory for pupils to study the subject, but with the content of what is taught being determined by schools and colleges?
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	Yes
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	No
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	Not Sure


15 d) If yes, please tick all key stages to which this should apply.
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	Key Stage 1 (5-7 years)
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	Key Stage 2 (7-11 years)
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	Key Stage 3 (11-14 years)
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	Key Stage 4 (14-16 years)
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	Comments:



	


15 e) For any key stages in which you think citizenship should not be a part of the National Curriculum, do you think the Government should produce a non-statutory programme of study, to be used by schools as guidance?

	(
	Yes
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	No
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	Not Sure


15 f) If yes, please tick all key stages to which this should apply.

	(
	Key Stage 1 (5-7 years)
	(
	Key Stage 2 (7-11 years)
	(
	Key Stage 3 (11-14 years)

	(
	Key Stage 4 (14-16 years)
	
	
	
	


	[image: image107.png]



	Comments: 
· There should be clear guidance for the integration of the ICT PoS into Citizenship. For example:

· Supporting the development of critical thinking through the selection of information and the interpretation of ideas presented on the internet

· Supporting the devising and data-gathering of statistical enquiries to ascertain viewpoints

· Improving  decision-making skills through the use of computer generated simulations and models;

· enabling pupils to review, refine, redraft and modify work in progress;

· helping pupils to refine and present their ideas more effectively and in different ways through text, sounds, images and video
· developing an appreciation of techniques used to present information, viewpoints and ideas – including the influence of bias
· This will provide contextual opportunities for the development and assessment of digital literacy and ICT skills, knowledge and concepts outlined in the ICT core curriculum.


	


Design and Technology
16 a) Design and technology is currently a compulsory National Curriculum subject, with a statutory Programme of Study, at Key Stages 1-3. In future, do you think design and technology should continue to be a National Curriculum subject?
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	Not Sure


16 b) If yes, please tick all key stages to which this should apply.

	[image: image111.png]



	Key Stage 1 (5-7 years)
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	Key Stage 4 (14-16 years)
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	Comments:



	


16 c) If you think design and technology should not be part of the National Curriculum at one or more key stage, do you think it should be compulsory for pupils to study the subject, but with the content of what is taught being determined by schools and colleges?
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	Not Sure


16 d) If yes, please tick all key stages to which this should apply.
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	Comments:



	


16 e) For any key stages in which you think design and technology should not be a part of the National Curriculum, do you think the Government should produce a non-statutory programme of study, to be used by schools as guidance?
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	Not Sure


16 f) If yes, please tick all key stages to which this should apply.
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	Key Stage 1 (5-7 years)
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	Key Stage 2 (7-11 years)
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	Key Stage 3 (11-14 years)

	(
	Key Stage 4 (14-16 years)
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	Comments:

· There should be clear guidance for the application of ICT to design and technology. For example:

· Supporting individual and collaborative learning through product appraisal (eg comparing existing design solutions through online searches) and through graphical design (eg testing ideas packaging) (KS2 onwards)
· Conducting market research through the design, application, analysis and interpretation of questionnaires (KS2 onwards)

· Modelling the costing for production runs of products and/or services (eg personalised diaries) using simulation software and/or spreadsheets (KS2 onwards)

· Improve decision-making and design skills through the use of computer-generated models with, for example, 3D modelling software (KS3 onwards)
· Enabling the review, evaluation, refinement, redrafting and modification of work in progress using, for example, DTP software.(KS2 onwards)
· Designing and batch manufacturing using CADCAM (KS3 onwards)
· Designing and programming control systems and resources (KS2 onwards)
· Helping pupils to refine and present their ideas more effectively and in different ways – eg using digital images to record their designing and making (KS1 onwards)
· This will provide contextual opportunities for the development and assessment of digital literacy and specific ICT skills, knowledge and concepts outlined in the ICT core curriculum.


	


Geography
17 a) Geography is currently a compulsory National Curriculum subject, with a statutory Programme of Study, at Key Stages 1-3. In future, do you think geography should continue to be a National Curriculum subject?
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	Not Sure


17 b) If yes, please tick all key stages to which this should apply.
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	Key Stage 3 (11-14 years)
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	Key Stage 4 (14-16 years)
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	Comments:



	


17 c) If you think geography should not be part of the National Curriculum at one or more key stage, do you think it should be compulsory for pupils to study the subject, but with the content of what is taught being determined by schools and colleges?
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	Not Sure


17 d) If yes, please tick all key stages to which this should apply.
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	Key Stage 3 (11-14 years)
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	Key Stage 4 (14-16 years)
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	Comments:



	


17 e) For any key stages in which you think geography should not be a part of the National Curriculum, do you think the Government should produce a non-statutory programme of study, to be used by schools as guidance?
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	Not Sure


17 f) If yes, please tick all key stages to which this should apply.
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	Key Stage 1 (5-7 years)
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	Key Stage 2 (7-11 years)
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	Key Stage 3 (11-14 years)
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	Key Stage 4 (14-16 years)
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	Comments:

· There should be clear guidance for the application of ICT to geography. For example:
· The exploration of maps (eg Google Maps) and aerial images (KS1 onwards)

· The investigation of geographical topics that would be too remote, too dangerous, or involve a long timescale through modelling and simulation software (KS2 onwards)

· Interaction with peers and other communities to exchange details of weather, environment and culture through email and online communities (KS2 onwards)

· Accessing and researching information to develop global citizenship and awareness of the sameness, differences and diversity in the cultures of the world (KS1 onwards)

· Providing opportunities to work in role, to engage with ‘real time’ situations which promote teamwork, citizenship and thinking skills by, for example, exploring an environmental issues such as the siting of a wind farm or incinerator (KS2 onwards)

· The development of mapping skills through, for example a virtual tour before application in a real environment (KS2 onwards)

· The design, gathering, analysis and interpretation of data to explore viewpoints on a controversial issue using data handling software (KS1 onwards)
· Communicating particular impressions of localities using digital images and/or video productions (eg the children’s locality through the eyes of a child, a disabled person, an environmental activist, a town planner, etc.) (KS1 onwards).

· Recording impressions and data from field trips (KS1 onwards)

· This will provide contextual opportunities for the development and assessment of digital literacy and specific ICT skills, knowledge and concepts outlined in the ICT core curriculum.


	


History
18 a) History is currently a compulsory National Curriculum subject, with a statutory Programme of Study, at Key Stages 1-3. In future, do you think history should continue to be a National Curriculum subject?

	[image: image146.png]



	Yes
	[image: image147.png]



	No
	[image: image148.png]



	Not Sure


18 b) If yes, please tick all key stages to which this should apply.
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	Key Stage 1 (5-7 years)
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	Key Stage 3 (11-14 years)
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	Key Stage 4 (14-16 years)
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	Comments:



	


18 c) If you think history should not be part of the National Curriculum at one or more key stage, do you think it should be compulsory for pupils to study the subject, but with the content of what is taught being determined by schools and colleges?
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	Not Sure


18 d) If yes, please tick all key stages to which this should apply.
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	Comments:



	


18 e) For any key stages in which you think history should not be a part of the National Curriculum, do you think the Government should produce a non-statutory programme of study, to be used by schools as guidance?
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	Not Sure


18 f) If yes, please tick all key stages to which this should apply.
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	Key Stage 1 (5-7 years)
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	Key Stage 2 (7-11 years)
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	Key Stage 3 (11-14 years)
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	Key Stage 4 (14-16 years)
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	Comments:

· There should be clear guidance for the application of ICT to history. For example:

· To access, evaluate and interpret original historical sources (KS2 onwards)
· To gather information from pupils in other localities for comparative studies (KS2 onwards)

· To communicate their interpretation of historical information gathered and canvass the views of others (KS2 onwards)
· To present information gathered from field trips for later evaluation, analysis, editing and presentation, through digital images, video and audio recordings (eg interviews with eye witnesses) (KS1 onwards)

· To create information documents, posters, brochures presentations or documentaries on particular themes or topics (KS1 onwards) 
· To gather information and data and compare interpretations of sources through the internet (KS2 onwards)
· This will provide contextual opportunities for the development and assessment of digital literacy and specific ICT skills, knowledge and concepts outlined in the ICT core curriculum.


	


Information and Communication Technology (ICT)
19 a) Information and communication technology is currently a compulsory National Curriculum subject, with a statutory Programme of Study, at Key Stages 1-4. In future, do you think information and communication technology should continue to be a National Curriculum subject?
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	Not Sure


19 b) If yes, please tick all key stages to which this should apply.
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	Comments:

· There are strong and clear arguments for ICT/Digital Literacy remaining as a National Curriculum subject.  (please refer to attached rationale)
We recommend that the Programme of Study for ICT should be founded on the components of Digital Literacy. One model (see Payton & Hague, 2010) suggests these comprise:

· Creativity

· Representing, exploring and developing ideas, meaning and understanding through the manipulation of images, text, sounds and moving images

· Understanding the influence of different formats on the development and communication of ideas, meaning and understanding

· Critical Thinking

· Transforming, analysing and processing information, data and ideas presented in various forms
· Interpreting, reflecting on the significance and identifying underlying assumptions to make sense of the world

· Developing, using and applying reasoning skills to critically engage with digital media
· Questioning, scrutinising, analysing, evaluating and considering the implications of information sources
· Effective Communication

· Sharing, thoughts, ideas and information through a range of media
· Selecting the means and mode of communication appropriate and relevant to the task

· Understanding the influence of the communication process and the mode of communication

· Finding and selecting information

· Defining what sort of information is needed to support a particular activity, task or argument

· Knowing how best to find that information, evaluate it, assess its reliability and relevance and critically engage with the source of that information

· Being aware of issues relating to copyright and plagiarism

· Collaboration

· Using dialogue and discussion to build on others’ ideas and create shared understandings
· Co-creating meaning

· Understanding how digital technologies (e.g. wikis, shared documents, online communities) can support the collaborative process.

· Functional skills

· Developing technical competence to operate a range of digital tools proficiently

· Adapting, transferring and applying skills to use new technologies

· Cultural and social understanding

· Recognising the social, cultural and historical influences that shape the creation of content and the understanding of meaning.

· E-Safety

· Developing safe practices when using digital technologies such as the internet and mobile phones

· Understanding what constitutes appropriate use of digital technologies

· Critically questioning own and others’ use of technology and making considered choices about the safe and appropriate use of digital technologies when creating, communicating and collaborating
We feel that ‘problem solving’ should be included as a specific aspect of critical thinking. In addition we feel that the foundations should be laid for the progressive development of skills and understanding of basic programming. 
In practice, this could result in programmes of study along these lines:

Key Stage 1

· accessing, evaluating, interpreting and appraising information presented in text, images, sounds and moving images
· understanding how text, images, sounds and moving images communicate information in different ways

· understanding and using hyperlinks

· communicating information through text, images, sounds and moving images - justifying the choice of medium

· interpreting the visual representation of data in simple forms
· using ICT tools to represent data in simple forms

· controlling a programmable toy

· adopting safe practices when communicating with others using mobile phones and online 

Key Stage 2

· evaluating the reliability of electronic forms of information (text, images, sound and video recordings)

· selecting the most appropriate medium for presenting information and ideas

· understanding how digital information can be edited to improve or  influence the communication process

· using ICT tools to represent and manipulate data

· using ICT tools to gather and share ideas with others

· understanding how ICT resources can monitor and control external events

· programming hyperlinks and action buttons

· using ICT resources to monitor and control external events

· Understanding how to make personal information secure when working online or using mobile communication technologies

Key Stage 3

· Creating collaborative resources 
· Understanding differences in the use and effects of resource types (paper based, websites, wikis, etc)

· Advanced media creation for specific purposes

· Understanding that different solutions exist for a problem

· Understanding the risks and implications of sharing digital  information and resources 

· Use of programming techniques to solve simple problems

Key Stage 4

· Understanding of why different systems are used for different tasks and how to choose the best one 

· Use of programming techniques to solve more complex problems


	


19 c) If you think information and communication technology should not be part of the National Curriculum at one or more key stage, do you think it should be compulsory for pupils to study the subject, but with the content of what is taught being determined by schools and colleges?
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	Not Sure


19 d) If yes, please tick all key stages to which this should apply.
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	Key Stage 1 (5-7 years)
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	Comments:



	


19 e) For any key stages in which you think information and communication technology should not be a part of the National Curriculum, do you think the Government should produce a non-statutory programme of study, to be used by schools as guidance?
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	Not Sure


19 f) If yes, please tick all key stages to which this should apply.
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	Comments:


	


Modern Foreign Languages (MFL)
20 a) Modern foreign languages is currently a compulsory National Curriculum subject, with a statutory Programme of Study, at Key Stage 3 only. In future, do you think modern foreign languages should continue to be a National Curriculum subject?
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	Not Sure


20 b) If yes, please tick all key stages to which this should apply.
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	Comments:



	


20 c) If you think modern foreign languages should not be part of the National Curriculum at one or more key stage, do you think it should be compulsory for pupils to study the subject, but with the content of what is taught being determined by schools and colleges?
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	Not Sure


20 d) If yes, please tick all key stages to which this should apply.
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	Comments:



	


20 e) For any key stages in which you think modern foreign languages should not be a part of the National Curriculum, do you think the Government should produce a non-statutory programme of study, to be used by schools as guidance?
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	Not Sure


20 f) If yes, please tick all key stages to which this should apply.
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	Comments:

· There should be clear guidance for the application of ICT to MFL. For example:

·  To develop, improve and communicate information and ideas in text, sound files and video to peers

· To access and process resources and information from specific and general sources

· To collaborate and share ideas with others through, for example, on-line communities

· To explore cultural aspects through formal and informal information gathering and communication
· To communicate with others, including native speakers, using digital technology

· To test and evaluate ideas (for example about syntax)

· To check and compare translations of text and audio based information and ideas

· To engage in role play and simulations
· This will provide contextual opportunities for the development and assessment of digital literacy and specific ICT skills, knowledge and concepts outlined in the ICT core curriculum.


	


Music
21 a) Music is currently a compulsory National Curriculum subject, with a statutory Programme of Study, at Key Stages 1-3. In future, do you think music should continue to be a National Curriculum subject?
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	Not Sure


21 b) If yes, please tick all key stages to which this should apply.
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	Comments:



	


21 c) If you think music should not be part of the National Curriculum at one or more key stage, do you think it should be compulsory for pupils to study the subject, but with the content of what is taught being determined by schools and colleges?
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	Not Sure


21 d) If yes, please tick all key stages to which this should apply.
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	Comments:



	


21 e) For any key stages in which you think music should not be a part of the National Curriculum, do you think the Government should produce a non-statutory programme of study, to be used by schools as guidance?
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	Not Sure


21 f) If yes, please tick all key stages to which this should apply.
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	Comments:

· There should be clear guidance for the application of ICT to music. For example:
· to compose music in forms not possible without ICT
· to provide access to composition for those without formal theoretical or practical music skills

· to provide access to contemporary popular styles and make connections between pupils’ own musical worlds
· to allow music to be 'seen' in various representations, including traditional western score, piano-roll, and in numerical form; 

· to allow music data to be edited and any changes auditioned in real time; 

· to allow the means to perform music that would otherwise lie beyond students' capabilities; 

· to allow students to mix 'real' audio (such as singing, or electric guitar) with MIDI sequenced music; 

· to import MIDI files, often prepared by a score-writing package. 
This will provide contextual opportunities for the development and assessment of digital literacy and specific ICT skills, knowledge and concepts outlined in the ICT core curriculum.


	


Comments
22 Please use this space for any other comments you would like to make about the issues covered in this section.
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	Comments:

· As indicated above, ICT should be considered a core subject of the National Curriculum. We contend that there is a strong case for ICT to be part of the core along with PE, science, maths and English (see attached rationale).

· We consider that the PoS should be written in such a way they it encourages the skills and knowledge to be developed through meaningful subject-related contexts and though the subject of ICT/Digital Literacy as a discrete specialism

· The computer industry is a large contributor to the country’s income and the current supply issues with suitably qualified school leavers and graduates mean that many companies are having to outsource jobs (see attached rationale).

· The PoS for ICT/Digital Literacy should be statutory. If it is advisory, then unifying threads will be lost across the curriculum.


	


SECTION F: SUPPORTING AND RECOGNISING PROGRESS (Q23a-Q26)
Currently, the National Curriculum defines pupils' attainment through subject specific Attainment Targets which set out 8 level descriptors (Level 1 to Level 8) describing what pupils should be able to do to achieve each level. The expectation is that most pupils achieve:

· Level 2 at the end of Key Stage 1

· Level 4 at the end of Key Stage 2; and

· Level 5/6 at the end of Key Stage 3.

At the end of Key Stage 4 pupils are assessed through GCSE examinations.

Under the 2002 Education Act the specified purpose of statutory assessments for the key stages is to ascertain what pupils have achieved in relation to the attainment targets (eg the knowledge, skills and understanding which pupils of different abilities and maturities are expected to have) for that key stage.

Schools also have a responsibility to provide a broad and balanced curriculum for all pupils, and the National Curriculum statutory inclusion statement sets out three principles for developing an inclusive curriculum:

· Setting suitable learning challenges.

· Responding to pupils' diverse learning needs.

· Overcoming potential barriers to learning and assessment for individuals and groups of pupils.

In setting out the range of needs of pupils, the current National Curriculum includes the following groups of pupils:

· gifted and talented
· pupils with learning difficulties and disabilities
· pupils from different ethnic groups including travellers, refugees and asylum seekers
· pupils who are learning English as an additional language
· boys and girls with different needs
· children in care
This section is about your views on supporting progress of all pupils. In particular, whether there are credible alternatives to attainment targets that would better support and recognise all pupils' progress, irrespective of their attainment and background, and how to address the needs of all pupils though the National Curriculum.

23 a)  Do you think the National Curriculum should continue to specify the requirements for each of the 8 levels of achievement?
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	Comments:

· For ICT/Digital Literacy to become a unified and cohesive strand across the curriculum and through the Key Stages, a set of clear benchmark statements should be developed.

· We consider that assessment should be based primarily on pupils’ ability to use ICT to produce working/useful artefacts and outcomes

· We also consider that the model of assessment which underpins APP should be further developed in the context of the revised curriculum


	


23 b) If you have answered no or not sure, what alternative(s) do you propose to replace Attainment Target level descriptors? You may want to suggest different approaches for different subjects and/or different key stages.
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	Comments:



	


24 Within each Programme of Study, how should the curriculum and attainment targets be defined to ensure appropriate education for pupils in a wide range of circumstances as learners?
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	Comments:

· Rather than sacrifice the effort which has already been expended in developing APP, we would argue that this approach is further developed and refined as the basis for assessment within the revised national curriculum

· The underlying principles on which APP is founded accord with our views on providing a clear set of statements which will act as a unifying thread for making judgements about pupils’ progress in ICT/Digital Literacy across all areas of the curriculum
· See OFSTED (2011) The impact of the ‘Assessing pupils’ progress’ initiative. London: Office for Standards in Education.


	


25 a) How do you think the needs of low-attaining pupils should be addressed through the National Curriculum?
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	Comments:

· A key feature of ICT in educational settings in the UK has been the affordances it provides for personalising learning. In recognising ICT/Digital Literacy as a core subject, the important groundwork which has been laid in this area will be encouraged and supported to continue.


	


25 b) How do you think the needs of high-attaining pupils should be addressed through the National Curriculum?
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	Comments:

· As indicated in the most recent OFSTED report into ICT in schools (OFSTED, 2009), a primary enabling (and also a limiting) factor for the development of pupils’ ICT capabilities has been the knowledge, confidence and skills of their teachers. A European Commission (2006) report shows that younger teachers are more likely to make use of ICTs within their teaching. The age profile for teachers in England is likely to fall over the coming years and hence the proportion of ICT literate/confident teachers will be set to rise. 

· However, the confidence and digital literacy of teachers are insufficient in themselves to ensure that the quality of learning experiences which pupils encounter will be coherent and cohesive. 
· To ensure the progressive and unified development of pupils’ ICT/Digital Literacy, a clearly defined programme of study must be implemented to avoid fragmentation and to ensure that opportunities for high levels of challenge in the application and development of ICT/Digital Literacy are provided.

· A PoS for ICT/Digital Literacy will also provide a common agenda for teacher training and professional development. This is particularly important for ensuring that those teaching more advanced ICT knowledge and skills are suitably qualified, to meet the future demands of employers (see attached rationale)


	


25 c) How do you think the needs of pupils with special educational needs and disability (SEND) should be addressed through the National Curriculum?
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	Comments:

· As above. ICTs provide affordances for meeting the needs of all pupils, provided teachers have knowledge and skills to make informed decisions about the most appropriate resources to deploy.

· It would be difficult to conceive how someone such as Professor Stephen Hawking would have been able to make his contribution to the world without ICT. Making ICT/Digital Literacy a core subject would help ensure that the affordances offered by ICT resources to SEND pupils would continue to remain a high priority for schools. 


	


25 d) How do you think the needs of other specific groups of pupils should be addressed through the National Curriculum?
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	Comments:

· The European Commission has recognised the importance of ICTs and the development of Digital Literacy through its e-Inclusion policy (see attached rationale). 

· It would seem to us to be a retrograde step to miss this opportunity to place ICT/Digital Literacy at the heart of the revised national curriculum.


	


26 Please use this space for any other comments you would like to make about the issues covered in this section.
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	Comments:

Please refer to the attached rationale wherein we set out our justification, with supportive evidence, for placing ICT/Digital Literacy at the heart of the reformed National Curriculum


	


SECTION G: INTERNATIONAL COMPARISONS (Q27a - Q28)
The remit for the review makes clear that we need to learn from the very best that has been achieved in other jurisdictions - countries or regions within countries - and ensure that the construction and content of the new National Curriculum is based upon international best practice. 

This section seeks your views on what can be learned from other countries and states to inform the development of the National Curriculum. Your views may be based on particular expertise in international comparisons, or from your own experiences of living or working in particular countries.

We would be particularly keen to learn about international comparisons beyond the commonly assessed areas of literacy, mathematics and science in the PISA, TIMMS and PIRLS studies.

27 a) Please give examples of any jurisdictions that could usefully be examined to inform the new National Curriculum.  Please also briefly describe the reasons for the examples given.
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	Comments:

Please refer to the attached rationale wherein we set out our justification, with supportive evidence, for placing ICT/Digital Literacy at the heart of the reformed National Curriculum


	


27 b) Considering your response to question 27a above, what features of their national curricula or wider education systems are most significant in explaining their success?
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	Comments:

Please refer to the attached rationale wherein we set out our justification, with supportive evidence, for placing ICT/Digital Literacy at the heart of the reformed National Curriculum


	


28 Please use this space for any other comments you would like to make about the issues covered in this section.
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	Comments:

Please refer to the attached rationale wherein we set out our justification, with supportive evidence, for placing ICT/Digital Literacy at the heart of the reformed National Curriculum


	


SECTION H: HOW CHILDREN LEARN (Q29)
The remit for the review makes clear that the National Curriculum should express clearly the progression that pupils should make in each subject, and that this progression should be informed by the best available evidence on how children learn. For example, at what age should particular concepts first be introduced, how should these be sequenced in the most appropriate age-related order to develop deep learning and how should this evidence be best reflected in Programmes of Study for particular subjects?

This section is about your views on the best available evidence on how children acquire particular knowledge, and understanding of concepts and principles, to inform the development of the National Curriculum. Your views may be based on particular research, expertise or from your own experiences of teaching.

Our aim in seeking this information is to help inform the sequencing of knowledge at different ages with the National Curriculum Programmes of Study. We would welcome all evidence relevant to this issue, whether broadly based or focused on particular knowledge and concepts within a given subject (eg understanding ratio and proportion within mathematics).

29 What research evidence on how children learn provides the most useful insights into how particular knowledge should best be sequenced within the National Curriculum Programmes of Study?

If drawing on particular research evidence, please provide a brief summary of the evidence, with a reference or web address to key studies or research summaries.  Alternatively, you can email the evidence to: NCReview.DOCUMENTS@education.gsi.gov.uk and refer to it here.
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	Comments:

· Please see section 19b above

· Please also refer to the attached rationale wherein we set out our justification, with supportive evidence, for placing ICT/Digital Literacy at the heart of the reformed National Curriculum


	


SECTION I: TRANSITION (Q30- Q33)
The review will be taking into account the emerging conclusions of the review of the Early Years Foundation Stage (EYFS) by Dame Clare Tickell to ensure a smooth transition from the EYFS to Key Stage 1. The review will also take into account the need for the National Curriculum to be embodied readily into GCSE subject criteria and support the effective operation of public examinations at the end of compulsory schooling.  The development of new GCSE criteria themselves is outside the scope of this review.

This section is about your views on how to best take into account the key transition periods in schooling in developing the new National Curriculum.

30 What are the most important factors to consider in developing the National Curriculum for Key Stage 1 to ensure a smooth transition from the Early Years Foundation Stage?
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	Comments:



	


31 What are the most important factors to consider in developing the National Curriculum for Key Stage 3 to ensure a smooth transition from Key Stage 2?
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	Comments: 

· Please refer to our responses in section F

· Having a clearly defined Programme of Study to guide planning, linked with APP style statements to guide assessment, will provide a common agreed framework for the transfer of information within and across the Key Stages.
· Online tools could be developed record the progress of individual pupils and also to provide cohort and national data on performance. This will guide the assessment of aspects of ICT/Digital Literacy across the curriculum, in addition to informing teachers in subsequent Key Stages.


	


32 What are the most important factors to consider in developing the National Curriculum for Key Stage 4 to ensure the effective operation of GCSE and other public examinations?
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	Comments:

· Refer to the attached rationale

· A key concern about the take-up rates for ICT and Computing GCSEs has been a mismatch between the existing national curriculum for ICT and the ICT experience of pupils in the real world. Widening the scope of ICT to embrace Digital Literacy will not only ensure there is coherence across the application of ICTs to subject learning and teaching, it will greatly assist with energising pupils’ interest and enthusiasm for ICT as a discrete subject – thereby helping to address concerns expressed by the Royal Society and others (see attached rationale) about the potential skills gap between the needs of employers and school leavers.


	


33 Please use this space for any other comments you would like to make about the issues covered in this section.
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	Comments:



	


SECTION J: IMPLEMENTATION (Q34 - Q35)
This section is about what arrangements need to be put in place to support the successful implementation of the new National Curriculum in schools. For example, this may relate to teacher training, inspection, statutory assessment, support and guidance for schools, etc.

As explained in Section C, the Government's intention is that the implementation of the new National Curriculum should be phased in, with new Programmes of Study for English, mathematics, science and physical education published in autumn 2012 for first teaching in schools from September 2013, and those for other subjects published in autumn 2013 for first teaching in schools from 2014.  The remit for the review includes consideration of what further phasing may be necessary (for example whether the new Programmes of Study should be introduced in all key stages/year groups simultaneously, or over a period of time).

34 What are the particular issues that need to be considered in phasing the introduction of the new National Curriculum in the way proposed, with Programmes of Study in some subjects introduced in 2013 and the rest a year later?
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	Comments:

· Implementation is key for successful development of ICT/Digital Literacy schools to ensure that what is outlined in the PoS for ICT/Digital Literacy informs the statutory and non-statutory guidance for other subjects

· As has been indicated in our attached rationale, the development of digital literacy is considered by many as being fundamental to the needs of developing and developed societies in the 21st century.

· Leaving the development of ICT/Digital Literacy to the vagaries of chance as individual subject departments and teachers make unilateral decisions to incorporate opportunities for ICT/Digital Literacy development is a recipe for disaster

· We therefore argue strongly for considerable effort being expended devising a framework for ICT/Digital Literacy which combines the needs of ICT Literacy as a discrete subject with the development of the core competencies and concepts of Digital Literacy across the whole curriculum

· By making ICT a core subject we would aim to ensure that the profession attracts well qualified students to becoming competent, highly qualified teachers of ICT. It is essential that those who teach and co-ordinate ICT/Digital Literacy are confident and knowledgeable about the pedagogical advantages of new and emerging technologies, have an enthusiasm for the subject and progress their own learning. 

· It is essential that all pupils have the opportunity to access and experience high level teaching of ICT/Digital Literacy in order to progress their learning.
· Our strong view is that when ICT is taught by qualified enthusiastic motivated teachers, expectations of pupils are significantly raised as are pupils’ enthusiasm and the quality of their outcomes.
· OFSTED (2009) evidence shows that where ICT is taught by teachers with little computing/ICT background their interpretation of the National Curriculum PoS is weak and ineffective and focuses on low level software skills rather than higher level thinking skills.
· The implication is that by identifying ICT/Digital Literacy as a core subject, schools will be required to ensure that the Programme of Study is implemented by suitably qualified teachers to ensure the entitlement of pupils and the academic profile of the school is not adversely affected.


	


35 What other arrangements, if any, need to be considered in implementing the new National Curriculum, and how they should be addressed?
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	Comments:

· Please refer to the attached rationale

· In our view it is essential that teachers not only know and understand their subject area and have a high level of subject knowledge, but that they understand the pedagogy of learning and teaching and are able to apply this to their discipline in a progressive and planned way.

· With the National Strategy roll out there was a planned process supported by training by subject experts and ‘in-school’ support.  This model was successful and should be applied to any future changes to ensure consistency and support for both new and existing teachers as well as senior managers in schools.


	


SECTION K:  OTHER ISSUES AND COMPLETING THIS CALL FOR EVIDENCE (Q36-Q37)
36 Please use this space for any other evidence or views you wish to feed into the review at this stage.
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	Comments:

· Please refer to the attached rationale
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37 Finally, please let us have your views on responding to this Call for Evidence (eg the number and type of questions, was it easy to find, understand, complete etc.)
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	Comments:

· Whilst this document is comprehensive, we have found that there is a degree of repetition and overlap between some sections.

· Please refer to the attached rationale wherein we have tried to present a carefully argued justification, with supportive evidence, for making ICT a core subject in the revised national curriculum.


	


Thank you for taking the time to let us have your views. We do not intend to acknowledge individual responses unless you place an 'X' in the box below.

Please acknowledge this reply (
Here at the Department for Education we carry out our research on many different topics and consultations. As your views are valuable to us, would it be alright if we were to contact you again from time to time either for research or to send through consultation documents?

	(Yes
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No



All DfE public consultations are required to conform to the following criteria within the Government Code of Practice on Consultation:

Criterion 1: Formal consultation should take place at a stage when there is scope to influence the policy outcome.

Criterion 2: Consultations should normally last for at least 12 weeks with consideration given to longer timescales where feasible and sensible.

Criterion 3: Consultation documents should be clear about the consultation process, what is being proposed, the scope to influence and the expected costs and benefits of the proposals.

Criterion 4: Consultation exercises should be designed to be accessible to, and clearly targeted at, those people the exercise is intended to reach.

Criterion 5: Keeping the burden of consultation to a minimum is essential if consultations are to be effective and if consultees’ buy-in to the process is to be obtained.

Criterion 6: Consultation responses should be analysed carefully and clear feedback should be provided to participants following the consultation.

Criterion 7: Officials running consultations should seek guidance in how to run an effective consultation exercise and share what they have learned from the experience.

If you have any comments on how DfE consultations are conducted, please contact Donna Harrison, DfE Consultation Co-ordinator, tel: 01928 738212 / email: donna.harrison@education.gsi.gov.uk
Thank you for taking time to respond to this consultation.
Completed questionnaires and other responses should be sent to the address shown below by 14 April 2011

Send by post to: 
Department for Education
Consultation Unit Area Level 1 C
Castle View House
Runcorn
Cheshire
WA7 2GJ

Send by e-mail to:  NCReview.RESPONSES@education.gsi.gov.uk
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