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From the Editor                

 
 

 

Hello to all now that Spring is well on the way after a rather gloomy winter.  
 
This is my first edition of the Newsletter for ITTE, and I hope you find it as useful as the previous ones have 
been under the experienced previous editors. I have a lot to live up to but am ready for the challenge. 
 

Thanks to all who have contributed to this edition.  
 
There is the usual report from the Chair, Andy Connell, keeping you in the loop regarding current 
developments in the curriculum and teacher training arena too. We also have a report from the new journal 
editor, keeping us posted on what’s happening with TPE. I’ve included a link to the latest edition for ease of 
access. 
 
There’s a wide variety of articles this time with contributions from Pete Bradshaw et al looking at how to get 
help to be a researcher, and from Ghent University, about What makes an ICT policy plan so effective? by 
Ruben Vanderlinde & Johan van Braak. Helen Boulton has kindly sent in an article which you might think 
best suited to the Good Food Guide…but you’d be wrong – there are other kinds of ‘pis’ as you’ll see. 
Christina has done a couple of book reviews for us and they sound very absorbing – perhaps a little too 
much so when on London transport. New for this Newsletter, an Opinion slot, with young David Longman 
giving us his take on Michael Gove’s ideas on education. Well worth a read, thought provoking and amusing. 
I have continued my tales from Teach First (later in the Newsletter) as it gives a different slant on things, 
and it’s always best to keep your mind wide open. 
 
As usual we have the web wanderings of Neil (what would I do without these?) to which I have added some 
‘google gleanings’ of my own which I hope you find interesting and useful in teaching (you never know…). 
 
Do make sure you read the conference details carefully, and get on with securing funding from your 
institution for this regularly awesome event. One that promises to be at least as good as previous ones, 
situated as it is, near the very beautiful beaches of the North East coast. 
 
I hope you continue to enjoy this newsletter and find time to contribute in whatever way you can – it’s 
very much appreciated. Best wishes to all. 
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From the ITTE Committee Meeting- January 2014 
 

Open University, London 
17th January 2014, 11.00 – 15:00 

 

Chairs Report           
 
The October Committee meeting included some really useful and dynamic discussions on the future 
direction of ITTE in the new landscape of ITE and Computing, summarised in the Committee minutes.  
The January meeting tried to finalise a ‘vision’ for circulation to all members. 
 
Since the Autumn report began we have had several more interesting developments. 
 
Having agreed to reconvene the Computing Subject Expert Group and meet on Friday November 8th  
2013, the DfE suddenly cancelled the meeting with a few days notice and declared it will no longer 
fund this group.  One minute we were being held up as the role model for all subject expert groups, 
the next we were in temporary limbo.  The group has decided to continue without funding, under the 
continued Chair of Bob Harrison, and will meet during BETT on the afternoon of 23rd January 2014 to 
look at assessment of Computing.  The support materials for Computing (primary and secondary) put 
together by this group continue to be developed, widely publicised and well used. 
 
A new UK Forum on Computer Education, with the wonderful acronym UKForCE  (cue Star Wars 
jokes), has been set up by The Royal Society of Engineering   This is the Royal Society’s response to 
their own Report “Shut down or restart?”  I have been invited to be on the Steering Group for the 
Forum, which met for the first time just before Christmas to set its terms and reference.  ITTE has 
formally welcomed the setting up of the Forum. 
 
Recruitment to Computer Science ITE was not totally disastrous in the end for 2013/14 starters, but 
was still lower than target.  The thin spreading of allocations remains a challenge for providers and, 
with so few graduates in Computing/Computer Science, recruitment may remain difficult.   SKE 
allocations were confirmed for Computer Science and are a proportional percentage of ITE allocations 
to providers.  There are no 36 week SKE allocations, but there are 18 week and shorter courses. It’s 
great news that we have SKE Computer Studies, but the low numbers for many providers may mean 
they prove unviable in some cases.  Some good news is that bursaries have been improved for 
Computing, in line with Physics, Maths and Chemistry for 2014/15.  It will be interesting to see how 
recruitment goes this year under the new UCAS process. 
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Journal Editor’s Report 

 

This link takes you to the current issue (accessed February 2014): 

http://www.tandfonline.com/toc/rtpe20/current#.Uui5dLRFDcs 

Technology, Pedagogy and Education, the international, peer-reviewed journal of ITTE, has a new 

editorial team. Steve Kennewell is stepping down after an editorship which has seen the journal 

grow further in reputation, and become listed in the Social Sciences Citation Index (SSCI). In 2011 the 

journal celebrated twenty years of continuous publication with a special issue reviewing the 

technological and pedagogical developments charted in its pages. The new editorial team comprises 

Patrick Carmichael (University of Bedfordshire) as editor-in-chief with Sue Brindley (University of 

Cambridge) Sarah Younie (De Montfort University) as associate editors.  These editors are supported 

by an international editorial board and a panel of reviewers. 

The journal continues to attract submissions from around the world; there are four issues per year 

with one usually being a special issue on a theme of particular current interest.  The new editors  will 

continue Steve’s ‘open door’ policy of advising potential authors on appropriate topics for 

publication and inviting proposals for special issues, and will be attending the forthcoming ITTE 

conference at which they will be running sessions on how to prepare work for publication and on the 

direction of the journal more generally.   

As ‘incoming’ Editor-in-Chief’ I’d like to thank Steve for all his work  - much of which happens behind 

the scenes once authors have pressed the ‘submit manuscript’ button.  It’s a privilege to be taking 

on this new role and I look forward to working with ITTE and its members as we continue to build 

the journal and the association.  Hope to see you in Sunderland!  

Patrick 

 

Patrick Carmichael 

Professor of Education, University of Bedfordshire 

Email: patrick.carmichael@beds.ac.uk 

  

http://www.tandfonline.com/toc/rtpe20/current#.Uui5dLRFDcs
https://exchange.shu.ac.uk/owa/redir.aspx?C=XoTa0ji8-kadgvnM0bSHt5aYD-Ze8NAI_2bidiCTRTC0gajpmANu8R4P3TATX_9MWmz1AGLhS3Q.&URL=mailto%3apatrick.carmichael%40beds.ac.uk
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Becoming a practitioner-researcher, or “Help me be a researcher!” 
Pete Bradshaw, Kieran DhunnaHalliwell, with help from Fiona Henry 

 

It was in the spring of 2013 that the university received an e-mail 

from a teacher, who asked if we could help her to frame a 

research project that she intended to undertake. Now it would 

not be fair to say that we get many such unsolicited requests, 

although we do get some. It would be fair to say that we 

generally are not able to do much more than scratch the surface 

in responding. After all where is the return for us? How will the 

time be paid for? Shouldn’t the teacher be doing a Masters or Doctorate with us? All of these 

questions often prevent further engagement. After all this was not a personal request – it had come 

to “the university”, and it was for “the university” to respond. The system.  

There was something different about this e-mail though. It passed on through the research school, 

the research cluster, around the staffing list. It was picked up. It was interesting. I was asked if I 

might pursue it. And a meeting was arranged. 

Kieran is an NQT in a primary school in Buckinghamshire. Her idea was to look at how the use of 

video and ‘the flipped classroom’ might impact on pupil learning. As with much of England the 

support of technology in the classroom at a local authority level has been stripped back. Maybe in 

the not too distant past her request for help would have been directed to, and met by, the advisory 

team in the county. That was not an option now and so she came to the university, which happens 

to be just down the road from where she lived.  

In that first meeting in August 2013 I sensed that there was something special about the way she 

saw research. It was something integral to her practice. She wanted to find out. To know. To 

understand what was happening in her classroom. And she had a particular research proposal. 

Indeed at that very first meeting the research plan was fairly well developed, and very well 

articulated in the form of a two-page summary. 

We discussed the plan and carried out a number of iterative refinements. A couple of visits were 

made to the school and ideas for research tools discussed – questionnaires, observations. But then 

the reality of being an NQT kicked in and what was looking like fairly formal research became rather 

informal ideas.  

Throughout it all though there was something about Kieran’s approach. While ‘just’ an NQT she is 

very active and prominent in social media and teacher communities, she writes for a number of 

online publications, she is passionate about reflective practice. And so as we came to end of that 

first term I said to her… 

What is interesting for me in your thoughts is how one balances being a teacher and a researcher, a 

practitioner and a reflector... 

It was the eve of Christmas Eve when Pete and I had our final meeting of 2013. I was a bit 

worried because I hadn’t managed to carry out the research project we’d been trying to do 

(and had previously had numerous meetings about) so thought he might’ve felt I was 
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wasting his time and decide he wouldn’t work with me. Despite having setbacks and 

unsuccessful attempts to make the vision a reality, I knew I’d learned a lot and had noted 

this down as prompts for when we spoke. It was only when reflecting that I realised how 

much I’d learned in so little time with what I felt was so little to show for it; research isn’t 

about failing is it? But in my opinion, although the project has taken its time in sustaining a 

structure, there has been a lot of development in me, making it all worthwhile. The failures 

are insignificant when you stop measuring success by reaching the finish line in time. 

 

I shared my thoughts with Pete and he invited me to write for ITTE, mentioning he was 

interested in how I balance “being a teacher and a researcher, a practitioner and a 

reflector.” My immediate internal response was surprise that he thought I was balanced at 

all, because most of the time I don’t really feel like I have a clue what I’m doing! Yet, in 

essence, isn’t that what research is; not knowing something, acting without knowing and 

exploring to find out?  

 

Even now, I’m not sure I’d use the term researcher to describe me because I don’t have the 

professional skills that I associate with those involved in academia or even those in the 

teaching profession!  I was halfway through my degree before I realised I was doing one, 

showing how little understanding I had of qualification structures and general responsibility. 

Previously, it had never occurred to me that someone had to come up with the idea of what 

to research or that the ‘projects’ I had been doing were a basic attempt of it, because I think 

general perception is that only people labelled academic can do it. To an extent this is true – 

if Pete hadn’t of supported me, the research we’re doing would have resembled little more 

than an artist’s notebook and have no credibility. I don’t feel I balance being a researcher 

and a practitioner because I don’t perceive what we’re doing as research but more as a 

creative vent. For me, being a teacher is hard and keeps a constant pressure but the 

research element provides an imaginative outlet; research is play.  

 

Teaching is very structured and involves always planning ahead and next steps whereas 

research offers the opposite in that there is something you want to find out and you try 

different ways to get there but you spend the time observing, analysing and redrafting the 

original idea until you reach whatever it is you’re looking for, like being on a journey without 

a specified destination; you can stop anywhere until you find what you want. If you’re 

adventurous consider it a quest. For me, the two roles themselves offer the balance needed 

for each to work despite being tiring at times. I find I am a more motivated teacher on days 

when I’m flagging because I think of the research I’m being allowed to do. If my teaching 

performance dropped, I wouldn’t be allowed to do anything outside of passing the NQT 

year, making it a powerful juxtaposition.   

 

There’s also the notion that a large portion of teaching is research, so perhaps there are not 

two different roles to balance but instead teachers integrate traits of researchers. My job is 

to design children’s learning then analyse and accommodate it. It also involves a lot of data! 

However, the most valuable thing I’ve learned from Pete is that research needn’t be wholly 

data driven; there is a place for observation, reflection and exploring too, it isn’t all about 

proof and evidence which is the polar opposite of the teaching profession at the moment. 
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Involving these elements in my practice has made me a better teacher because it reminds 

me to look at the whole view of learning and not just for what the children produce.  

 

 At times, it has been hard to balance teaching with exploring. Things like energy, 

motivation, busy periods at school or my own subject knowledge had all been filed under 

‘learn it later’. Initially, I hadn’t considered how any external events and the project would 

affect each other and had been working under the ‘it’ll all be fine’ assumption. When 

observations week, followed by parents evenings arrived the project came to a total 

standstill as not only was our timetable dominated by assessments but my personal time 

was dominated by marking them and collating data, interspersed with a bit of sleep.  

 

In addition to this I moved house a few weeks later which wasn’t ideal. Not having a routine 

at home meant I lost track of when or what I was filming and a lack of internet connection 

made maintaining the project website a chore. By the time I had got myself settled at home 

and ready to re-engage, we were heading into Christmas season at school with no less than 

9 events going on, making it difficult to carry out what I’d hoped. The impact of these 

external factors are why I was surprised Pete thought I’d balanced anything. These are the 

kind of obstacles that made it appear that we’d been repeatedly unsuccessful because 

whenever I tried to get back on track, it seemed something else would crop up and stop 

things going ahead.  

 

 What I’ve learned most is that a lack of time, energy and fluctuating motivation do have a 

big impact on what parts of the plan are possible in reality, and which bits can be adapted. 

I’d recommend action research to other teachers but only with the caveat that resilience is 

needed, time will be pressed but things are easier if a mentality of curiosity is embedded in 

your thinking. This allows for a lot of things to be noticed instead of needing to make a 

concerted effort to find them. 

 

And so we start 2014. The research plan is still there, the questionnaires are ready to roll, ethics 

have been considered. What is happening in Keiran’s classroom is, for me, a compelling story. One 

that we hope to report on more formally later in the year – perhaps at the ITTE conference in 

Sunderland in July! 

 

Kieran DhunnaHalliwell can be found at: 

@ezzy_moon and her blog http://www.catflap2014.wordpress.com 
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What makes an ICT policy plan so effective? 
Ruben Vanderlinde & Johan van Braak 
Ghent University 

 
 
Schools in England are coming to terms with changes in curriculum, the 

renaming and reorientation of ICT to Computing and the continuing 

absence of central strategy for ICT as encompassed by the loss of Becta and 

programmes such as Strategic Leadership in ICT (SLICT). It is interesting that 

other countries are developing ideas which seem to be going in the opposite 

direction in some ways. The following article was written by a board member of the EAPRIL (the 

European Association for Practitioner Research on Improving Learning in education and professional 

practice) and encapsulates the current thinking in Flanders. EAPRIL may be contacted via their 

website at http://www.eapril.org 

ICT can be used in schools in many different ways. The question, of course, is when and how it can 

be used to yield the best results. When school teams give this question their considered thought, 

develop an ICT policy plan, and turn their ideas into reality, their school is bound to make more 

effective use of ICT. Developing an ICT policy plan in a team context is more important than simply 

having such a plan. 

ICT researchers all over the world are working to identify the conditions that best support the 

integration of ICT into school education. In their research, they generally make a distinction between 

teacher-related conditions (e.g., competencies and ICT experience) and school-related conditions 

(e.g., management and infrastructure). One crucial school-related condition is to develop a school-

based ICT policy plan. This article discusses why schools with ICT policy plans are more successful at 

integrating ICT into their teaching and learning activities. 

What is an ICT policy plan? 

ICT policy plans can address issues at various levels. For example, national education authorities 

prepare ICT policy plans that present their vision of ICT to schools and teachers. This article discusses 

the ICT policy plans formulated by schools themselves. According to the literature, school-based 

plans are documents defining different school-related elements of ICT integration in education. 

These include a description of the current use of ICT in education, as well as what the school wishes 

to achieve in this area. 

An ICT policy plan thus contains both strategic elements (“What are our ambitions as a school?”) and 

operational elements (‘Which steps should be taken to achieve these ambitions?”). 

Developed by the school, for the school 

Published research shows that a school-based ICT policy plan is essential for the successful 

integration of ICT in education. This is the case in all sectors: primary and secondary education, as 

well as vocational training and higher education. The schools that succeed in integrating ICT in their 

curricula are usually those that have developed a comprehensive ICT policy plan. Studies have also a 

close link between ICT policy plans and both classroom innovation and changes to pupils’ learning 

activities (Baylor & Ritchie, 2002). 
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Other researchers argue that ICT policy plans can contribute the sustainability of ICT as a specific  

form of educational innovation (Jones, 2003). In other words, an ICT policy plan can help schools 

incorporate ICT as a classroom innovation. 

The ICT policy plan: impetus for development 

Our conclusion is that schools that develop an ICT policy plan are more successful than their non-

plan counterparts at integrating ICT, and that they develop better methods for doing so (Baylor & 

Ritchie, 2002). Not only do these schools use ICT more frequently during the school year (Tondeur, 

et al., 2008), but they also clearly use it more for educational purposes (Vanderlinde & Van Braak, 

2010). Obviously, successfully integrating ICT requires more from a school than simply having an ICT 

policy plan on paper. The success enjoyed by schools with an ICT policy plan has more to do with the 

processes that precede the formulation of that plan. In order to emphasize these processes, more 

and more researchers are referring to the ‘school-based ICT policy planning’ concept (Vanderlinde, 

Dexter, et al., 2012; Vanderlinde, Van Braak, et al., 2012), which stresses the underlying processes of 

an ICT policy plan. Based on the various studies, we know that there are a number of factors that can 

contribute to an ICT policy plan’s role as an impetus for successful ICT integration in schools.  

1. Team involvement and coordination 

Successful schools involve the whole school team in developing their ICT policy plans. An individual 

teacher or ICT coordinator will never be able to develop an efficient and effective ICT policy plan on 

their own. The schools that use ICT successfully are those whose ICT policy plan is drawn up and 

developed by the entire school team. All of the teachers are closely involved in the development 

process, and they are encouraged to think about the plan’s content and to relate it to their 

classroom activities. In other words, the process of developing an ICT policy plan motivates the 

entire school team to think about ICT’s place in the school and in the classroom. Research 

(Vanderlinde, Van Braak, et al., 2012) shows, however, that this process must be led by a ‘visible’ 

coordinator, such as the school principal or the ICT coordinator. This person then structures the 

policy plan development process and monitors the progress made. Research shows that schools also 

differ significantly in the way they structure this process. As a result, ICT policy plans can vary 

considerably, depending on the situation of the individual school. 

2. Cyclical process 

We know that working together on an ICT policy plan creates a certain dynamic within a school team 

(Vanderlinde, Van Braak, et al., 2012). An effective ICT policy plan provides teachers with specific 

guidelines. It lets them know what is expected of them. This implies that an effective ICT policy plan 

is always a ‘work in progress’ (Fishman & Zhang, 2003). In other words, it is not a one-time exercise, 

but a process that continuously changes and evolves. It is a long-term endeavour, and should be 

updated and amended at regular intervals, for example in order to integrate new technologies into 

the plan. 

3. Starting from a clear vision of good education  

The most successful ICT policy plans are those that are grounded in a clear vision of the nature of 

‘good’ education that is supported by the staff (Fishman & Zhang, 2003; Vanderlinde & Van Braak, 

2012). In other words, a school must first formulate its vision of ‘good’ education before considering 
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the role of ICT in that context. When a school takes the time to develop that particular vision, it has a 

better chance of finding out how ICT can support teaching and learning in the classroom. 

4. Comprehensive content 

As noted earlier, we know that school-based ICT policy plans can contain a variety of elements, 

depending on each school’s individual situation and context. Generally speaking, the ICT policy plans 

of successful schools contained five elements (see Vanderlinde, Van Braak, et al., 2012): 

 A vision of ICT’s place in education 

 An outline of ICT-related costs 

 An ICT policy relating to infrastructure 

 Hardware and software 

 Policy concerning teachers’ development of their ICT skills 

 ICT’s role in the curriculum 
 

Since ICT policy plans can contain so many different elements, they give schools a powerful tool in 

their efforts to integrate ICT successfully. Moreover, an effective ICT policy plan contains more than 

just specific guidelines for teachers - it also addresses particular issues the school faces as an 

organization. In other words, ICT policy plans encompass elements touching on both didactics and 

school management. 

This paper originally appeared in Dutch in 4W 2013(1) as Wat maakt een beleidsplan zo effectief? (pp. 30-37). 

Translation: Balance Translation, Maastricht.  It was published in the English version of this journal (Know 

What Works and Why, 2013) published by Kennisnet and reproduced here under a Creative commons licence: 

 

Ruben Vanderlinde works in the Department of Educational Studies at Ghent University. He received his Ph.D. in 

2011 for his dissertation on ICT policy planning in primary schools. 

ruben.vanderlinde@ugent.be 

Johan van Braak also works in the Department of Educational Studies Department at Ghent University, where 

he researches ICT integration in education. He was Ruben Vanderlinde’s supervising professor during the 

dissertation phase of Vanderlinde’s Ph.D. studies. 

mailto:ruben.vanderlinde@ugent.be
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‘Pi and Chips’ event at Nottingham Trent University  

Dr Helen Boulton  

Major changes to the way computing is taught in schools are being introduced from September 2014 to 

provide pupils with a high quality computing education.  The new curriculum will involve pupils in learning the 

principles of information and computation, digital literacy and programming.  The new computing elements of 

the curriculum are providing new challenges to teachers in up-skilling in a range of programming languages, 

associated pedagogy, how to engage pupils from Key Stage 1 in programming as well as understanding design 

systems and enabling pupils to become digitally literate to work in a digitally global world.   

As a response to these challenges Nottingham Trent University (NTU) have run a series of events over the last 

18 months to support teachers in delivering this new curriculum.  Each event has been well attended and over-

subscribed.  The most recent event was a ‘Pi and Chips’ event, held on 12 December, during Computer Science 

Education Week, as part of the Computing at School (CAS) Hour of Code initiative. 

Those attending the event, from primary and secondary schools, were introduced to various pieces of 

hardware and software including Raspberry Pi’s (provided 

by CAS and The British Computing Society). The workshop 

involved hands-on experience of both coding and control 

using Picaxe and Arduino systems, in addition to the 

Raspberry Pi hardware, and drew on a range of science, 

technology, engineering and maths activities. Teachers 

were introduced to Basic, C and Scratch coding languages. 

No prior experience of programming was necessary.   

Teachers attending found it an excellent opportunity to 

learn new skills, and also to discuss pedagogy, share 

resources and experiences, and learn how to write and debug programs to control and simulate physical 

systems. All commented on how they felt more confident to teach computing following this event. One 

primary head teacher commented that he now had a toolbox of activities and that felt more confident in 

helping his staff to deliver computing in an exciting and engaging way. 

One clear challenge from the event identified by 

those attending is how to engage girls, who 

traditionally haven’t opted for Computing.  If 

anyone has any suggestions on engaging girls with 

computing we would love to hear from you.  

For further information on events at NTU to 

support teachers in delivering the new computing 

curriculum please contact: 

Helen.boulton@ntu.ac.uk or 

Rachael.smith@ntu.ac.uk. 

  

mailto:Helen.boulton@ntu.ac.uk
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TALES FROM TEACHFIRST 

Alison Hramiak, Sheffield Hallam University, January 2014 

Well, we all made it to the end of the first term with nothing more serious that 

large bags under the eyes and a desire to sleep for weeks (and that’s just me!). 

All trainees continue to progress well in their respective schools, in their 

different ways.  

One trainee is losing a member of staff in the New Year and so will be working 

with a new teacher in the department when one is appointed. They are on the 

2nd advertisement – getting a computer science teacher is not as easy as you 

think…Another has survived a bike accident in the first ice of winter – the school 

is a top a large high hill – and is getting much fitter climbing the 65 steps to his classroom every day. 

The third is doing really well and will hopefully be much better physically after Christmas when the 

NHS sort his back out! 

Overall they are making great strides in terms of behaviour management and getting on with being 

good teachers. They come into university to share their ideas and the practical things they have 

dome to make life easier for themselves in these times of permanent data collection for assessment 

and marking.  

Each time they come in to university – and we also had a “Super Saturday” (TF label) to do more on 

this – we cover programming at the different key stages in terms of planning and preparation of 

resources and activities for teaching this to their pupils. They seem to get a lot out of these sessions, 

and it is my intention that they do – especially in terms of concrete examples of schemes of work 

and lesson plans that they can use when they do have to teach these things. None of them have yet 

been asked to teach programming above KS3 but we think it best to be prepared. 

The January subject day was late in the month and we covered KS5 programming - again I felt it best 

for them to be prepared. Whilst two of them teach BTEC at this key stage, one does not, but the way 

schools seem to be heading, it is likely that all three may have to cope with A level computer science 

in the future. They said that this was the most useful of the three key stages we had covered so far 

in this way – glad they get so much out of our days together. 

Will keep you posted in the next newsletter by which time they will nearly have completed the 

course… 

Alison  

A.Hramiak@shu.ac.uk 
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Opinion Page(s):Old Wine, New Bottles: Where’s the 
‘New’ in the New Computing Curriculum? 
David Longman, Independent Academic, davidjlongman@gmail.com 

1st Feb 2014 

It may not progress our thinking all that much to dissect a single speech 
about the new computing curriculum given at BETT 2014 by the Education 
Secretary Michael Gove (Gove, 2014). It may not be all that comforting. 
But it may help to highlight a few key issues, memes if you like, that ITTE 
members might keep in mind when discussing and critically analysing these 
curriculum changes with their students. 
 
Am I alone in wondering how it all happened so quickly? In less than two 
years the ICT curriculum which is, after all, only a modified form of the ‘IT’ that is embedded in the 
association’s name, has been accused, judged, condemned executed and replaced. 
 
It’s so Henry VIIIth! 
 
I can only make a few observations about the content of Mike’s speech and I do so in a spirit of 
raising questions for discussion rather than to be dismissive, and to challenge some of the 
assumptions in much of the rhetoric that has dogged the strike-down of the English ICT curriculum. 
 
There is first the questionable nature of the economics of the wider dazzling boom in ed-tech 
companies. 
 

"In our lifetimes, traditional industries, markets and workplaces have been totally 
transformed; new products, new technologies and new applications - like Instagram, Tumblr, 
Spotify and Snapchat - develop and become mainstream parts of our lives with breath-taking 
rapidity." 

 
A key idea but implicit point here is that all these companies with their applications and their 
platforms make a great living out of the free good that is teachers and pupils (as well as the wider 
public) uploading their resources and their conversations to these private enterprise servers. 
Content is the raw material from which they generate their revenues but, unlike almost any other 
industry I can think of, they do not pay for this source of wealth. It’s simply a business model based 
on bottling tap water – water we already paid for but which we now buy back again. 
 
There is a deception going on here which, though not perpetrated solely by the Education Secretary, 
is a deception that is wilfully encouraged by all who promote the interests of private enterprise in 
educational technology by mystifying the intrinsically parasitical nature of ‘resource sharing’. For no-
one who uploads resources to TES Connect or any other similar site is paid for this contribution. We 
simply donate it. 
 
Perhaps it is time to follow Jaron Lanier's lead (Lanier, 2013) or Ted Nelson (Nelson, 1993) and 
require micropayments every time a resource is downloaded or shared from whichever platform has 
colonised our content. 
 

"… we need an education system which is open, creative and adaptive ... a new computing 
curriculum, ambitious, stretching and exciting - drawn up by industry experts, allowing 
teachers and schools more freedom, designed to equip every child with the computing skills 
they need to succeed in the 21st century. ..." 

mailto:davidjlongman@gmail.com
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I guess that when we see or hear this sort of phraseology we can only laugh up our sleeves. After all, 
if my memory serves me correctly, the ICT curricula were always constructed in such a way as to be 
‘future-proof’. It was the only National Curriculum document to be written that way in order to 
ensure openness and adaptiveness. Supplementary guidance would be periodically issued in order to 
ensure freshness and contemporary relevance. For sure something went wrong but it wasn’t the 
curriculum design. 
 
The same old flummery has been uttered about every curriculum reform. After all, who would say 
anything else? These are empty words, flashing lights set to dazzle us. As for industry experts - well, 
the record of these experts is not that great and they are as often dumb as they are clever when it 
comes to actually running anything. Moreover, it is in the nature of the beast for ‘industry experts’ 
to be intensely self-serving. I don't criticise them for that but it is not compatible with an educational 
approach that aims to serve everyone equally. NextGen (Livingstone, 2011) is a good example of 
self-serving industry perspectives on education as is "An Avalanche is Coming" (Barber, 2013) a fairly 
typical example of hyperology in this case commissioned by Pearson. 
 

"ICT used to focus purely on computer literacy - teaching pupils, over and over again, how to 
word process, how to work a spreadsheet, how to use programs already creaking into 
obsolescence; about as much use as teaching children to send a telex or travel in a zeppelin. 
... 
"... From 5, children will learn to code and program, with algorithms, sequencing, selection 
and repetition; from 11, how to use at least 2 programming languages to solve 
computational problems; to design, use and evaluate computational abstractions that model 
the state and behaviour of real-world problems and physical systems; and how instructions 
are stored and executed within a computer system. 
“These are precisely the sort of skills which the jobs of the future - and, for that matter, the 
jobs of the present - demand." 

 
"Obscolescence"? Telex? Zeppelin? While these remarks are designed to highlight the supposed 
modernity of coding and programming they simply do not stand up to scrutiny. Indeed, some of the 
most outdated tools in the computing stable are coding tools stretching back not just to horseless 
carriages but to the horse itself! Yet coding is somehow being rediscovered here as the ‘zeitgeist’, as 
the new, and even more “the future”. 
 
And note the rhetorical force of that phrase , “over and over again” which echoes Gove’s January 
2012 comment that children are "bored out of their minds being taught how to use Word and Excel 
by bored teachers" but yet sits perversely beside his much more positive comments about learning 
by rote in his November 2012 speech entitled “In Praise of Tests” (Gove, 2012). There’s nothing 
wrong with memorisation and practice by the way. The only point here is that it is used selectively in 
one context to attack ICT and in another to affirm a ‘traditionalist’ approach to testing and 
assessment. 
 
When it comes to coding then, what guarantees do we have that the same repetitious, dull and 
monotonous routines will be not be repeated - Scratch, and then Scratch and then more Scratch and 
more and more and more until when you are a bit older you move on to Python, and some more 
Python and then some more and maybe, finally a dose of Java or C++. All of this taught, of course, by 
RE teachers because as usual there will be serious and unaddressed shortage of capable teachers to 
do the subject justice. Meanwhile in everyday life, in real jobs that most students will do, people 
need to use computers, not program them, to manage finances (either personal or occupational), 
write, catalogue and retrieve a variety of documents, photos, music files, etc. etc.  
 

http://www.nextgenskills.com/
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Coding is important of course, and I love it – it’s a kind of hobby for me, having started out in 
teaching as an apostle of Logo - but writing really useful Apps or web-based applications is not an 
everyday activity (you try it!). Writing programs, coding, is generally not the way to solve the kinds of 
problems that most people need to deal with in many everyday situations at work or in the home. It 
is simplistic nonsense to propose that coding, as an end in itself, will change the life chances of the 
majority of school students or even improve the health of the economic well-being of the nation. 
 
The problem of who will teach all this was highlighted in the more rational findings of the Royal 
Society Report, Shut Down or Restart? (Furber, 2012, page 5) where they found that a major reason 
why ICT was a disappointment was the low level of knowledge in the teaching force. This, it has to 
be said, is an issue that ITTE should think about. How is it that after all these years our teacher 
training courses have not had a detectable effect on this problem? To be fair something seems to be 
happening to deal with this in the new alliance between the government, BCS and other groups such 
as Computing at School: 
 

"Forging links between teachers, schools, universities and employers, the network is already 
working hard to recruit 400 ‘master teachers’ right at the top of their computer science 
game, who will be able to train up teachers in other schools in their turn; and to develop a 
comprehensive set of resources across all key stages, ready for any computer science teacher 
to use in their own classrooms." 

 
However, I am pessimistic about this because, as we know in ITTE, it is not simply a matter of 
“training up”. I am very happy to be persuaded that this is indeed a productive strategy but other 
factors such as the structure of qualifications, classroom practice, inspection regimes, and targets for 
school performance are at least as significant in determining quality of outcome. It is also worth 
considering what the 'knowledge culture' of computer science 'master teachers' is like and to what 
extent the training offered by these folk might address the wider issues of schools, classrooms and 
the purposes of education. 
 
Here I'll make a risky observation: in my experience of working with computer science colleagues in 
universities they are often among the least competent computer users in terms of ‘everyday' uses - 
they often can't compose and make a well-engineered document, a nice looking email, a usable 
spreadsheet, a decent video etc. and they are often not that interested in doing so. 
 
And why should they be? 
 
For Computer Science isn't really about the sort of useful everyday things that people do with 
computers, things such as word-processing, spreadsheets, and a huge variety of interactive displays 
that Gove seems to believe are now obsolete. For all these remain core tools in the economy and 
everyday life as they have been for years past and will remain so for a long time to come. So, while 
Computer scientists certainly do have a special set of skills and knowledge, 'special' could also mean 
specialised in the sense of being narrowly adapted to a particular niche and not readily generalizable 
to other niches occupied by the real needs of people in real situations. In short, computer scientists 
may not be the best role models for the kind of lives that most people will live when they are using 
or working with computers. 
 
In a final and slightly puzzling twist in Gove’s speech we find a return to good old-fashioned ICT. 
Having started by telling us that computer science Rules we find that good old-fashioned zeppelins 
will in fact be financed and disseminated in the form of 3D printers: 
 

"Like 3D printers. Over the last few years, they have developed from an expensive, 
experimental toy to a tried and tested technology: embraced by the industrial world for rapid 
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prototypes and bespoke manufactures; used last year to create the first ever fully functional 
living human kidney. ... 
" ... Schools in the pilot used their 3D printers in a host of imaginative ways - to help teach 
the properties of plastics, to build models of things like molecules, eyeballs, cells and sine 
waves, to practice and prove calculations for the volume of 3D shapes like cones, and even to 
build components for rockets - giving young people from all sorts of backgrounds, in all sorts 
of schools, the opportunity to explore and experiment with the very latest technology." 

 
This all sounds very whizz-bang but what is a 3D printer after all if nothing more than a toy that the 
operator controls not by coding but by a high-end user interface, an interface that by design hides 
the complexities of the underlying coding? And note, too, the point that the offer is the “opportunity 
to explore and experiment with the very latest technology.” In other words this all about ICT 
(although in my book perhaps not the best kind)! 
 
As a final blast to the education community, and specifically to the higher education level that ITTE 
represents (and yes, School Direct, if it is to be successful, must operate at an HE level), Gove sings 
the MOOC hymn, a hymn of ‘disruption’, another perennial trope in the rhetoric of technology 
evangelists. He aims to dazzle us one more time with yet another self-contradictory insight: 
 

"These courses are an unparalleled opportunity for the brightest and best education 
institutions to open their classrooms and their content to more people than ever before - 
democratising education for the 21st century." 

 
Eh? So our education system is not already democratised? What has widening participation been 
about if not democratisation? Note too that MOOCs and other ‘open classroom’ solutions are not 
really computing at all but ICT, again! 
 

The deception here of course is clear. Schools and teacher training courses cannot really "open" 
their classrooms or their content because they are always looking over their shoulder at the OfSTED 
posse, checking targets and compliance with ‘standards’. In spite of all this flowery hyperbole, 
education – school, University perhaps eventually even MOOCs themselves – will be allowed to be 
disrupted by technology! 
 
In this speech, as in others, Gove cleverly uses the pseudo-anarchist language of personal freedom 
and choice but in reality he occupies one of the comfiest chairs in George Orwell's famous 
farmhouse (Orwell, 2000). From there he oversees a powerful, centralist bureaucracy which is 
Stalinist in its reach and control (a transformation begun by the Tory 1988 Education Reform Act). To 
push that analogy further, Gove is, in truth, Napoleon in Snowball's clothing! He talks Snowball’s 
language of permanent revolution but, like Napoleon he really wants to control it all from a tight 
centre, limiting change to what satisfies a particular world-view and the appetites of his baying 
guard dogs who patrol the ed-tech market-place. 
 
No-one in ITTE should be fooled by this propagandising. Teachers are being ruthlessly exploited by 
zealous private sector technocrats, facilitated by politicians of all stripes, who seek to siphon off 
their value-adding potential. Admittedly this is done with the best of intentions but in the counting 
houses of large corporate entities like Pearson, Coursera, TES Connect, Frog, and perhaps also 
FutureLearn it is the bottom-line that makes the difference. Masquerading as a ‘partner’ they corral 
our knowledge and expertise (perhaps by ‘coding’ it in some way), repackage it and then sell it back 
to us.  
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Book Reviews: 
A Call to Action: Teaching with Technologies: the Essential 
Guide 

Marilyn Leask and Sarah Younie 

Between them over the last three decades, authors, Leask and Younie, have held posts in schools, 

universities, national agencies and local government in England as teachers, senior managers, 

teacher educators, government project managers and researchers. As a result they bring a variety of 

perspectives to the subject of teaching with technology.  Based on the broad knowledge and 

experience they have accumulated, they identify and record the essentials of theory, practice and 

research that an educator will require to practice well in the networked and personalised age that is 

now emerging in the twenty first century. 

The two chapters on the history of government policy and implementation provide the background, 

the rationale and research findings behind: the provision of computers and training in the 1980s and 

early 1990s; the impetus to develop internet for schools in the mid and late 1990s that prepared for 

a step change in provision; and, the £5 billion pound programme implemented by New Labour, 

1997-2010, to use technology to boost student achievement.  The story Leask and Younie tell 

resonates with their understanding of the complexities of the educational landscape and the 

http://www.xanadu.com/
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ecologies of change. In this context they observe that politicians can rarely share the same 

longitudinal and balanced view as professionals because their objectives are short term. The main 

casualty of this situation has been inadequate attention paid in national programmes to the 

potential for influencing innovative pedagogies and new working practices of teachers over a long 

period of time.  

The coverage of the main issues in the contemporary context in chapters three to seven is 

comprehensive of the range of context in which educators work. The authors explore practices in 

terms of interactive whiteboards and games-based learning along with reflections on whole school 

development and professional development. Generic tables of theories and research about learning 

and a series of audit tools will be valuable for practitioners at any phase of education and any level 

of management.  

In the last two chapters about futures Leask and Younie tackle the ways in which schools can expect 

to change as the personalisation agenda takes hold and professionals create communities of 

practice, often online, where they build, share and advance knowledge.  However the authors cite 

the OECD’s current concerns that international education systems are neither ‘knowledge rich’ nor 

‘evidence based’ despite the fact that technology offers a solution to this problem.  

The solution offered by Leask and Younie promotes new ways for professionals to work 

collaboratively online to create a wikipedia of essential professional practice. In 2010, the UK 

Coalition government stopped maintaining all the websites of research and practice on the grounds 

of cost so ironically this traditional book is a major resource for those looking for academic 

references, government reports, case studies and websites that evidence what has been done in the 

last thirty years. The authors also issue a call to those education professionals who want to 

contribute to an innovative wikipedia-style resource that is funded by subscriptions from 

international charities and universities. This crowd-funding principle ensures that the valuable 

theory, practice and research evidence cannot be taken down by any one government that has an 

ideological objection to professional teachers using their evidence to influence policy and practice. 

This vision is eminently achievable and fifty research pathways are already being developed by 

teachers (www.meshguides.org).  

So Leask and Younie are right. Their book provides an essential guide to: the history, research and 

practice behind the implementation of computers and networks in schools since the 1980s as well as 

the underpinning theories. The reader learns what has been learnt from the research into these 

early practices and how educators can take charge of their professional agenda in the future. It’s a 

stimulating the provocative read for any educators who has an interest in using technologies 

effectively in teaching with a strong thread of common sense and a credible vision for the future.  

Narrative Ecologies: Teachers as Pedagogical Toolmakers 
Keith Turvey 

Books are an excellent technology to use on trains and buses where wifi and seats are intermittent. 

So for the last thirty years I have reviewed erudite books and journal papers about digital 

technologies on my journeys from home to London and back. In all that time I have never become so 

absorbed in an academic treatise that I have missed my bus stop, until now.  

Keith Turvey’s book is timely in a political context when teacher training is being moved from 
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universities to schools and when high stakes testing and a competitive economy between schools is 

impacting on the kinds of programmes that teachers now follow. His concern is a reduction in 

promoting the links between theory and practice in preference for practice in isolation. 

In his opening chapters Keith comments on a general but slow transition from technology centric to 

teacher centric programmes in developed countries. But he is critical of policy makers who promote 

the use of technology with very little understanding of the complexities involved in effective 

training. His comprehensive policy and academic references will be valuable to those studying in this 

field. 

His key emphasis is about the use of online communication tools as Virtual Learning Environments or 

Learning Platforms. In this context he tells the story of five student teachers’ complex socio-cultural 

and autobiographical ecologies as they incorporate technologies into their professional practice. 

Quoting their online comments as they grapple with the technology, combined with interview data, 

preserves a teacher-centred perspective on the value of online learning for them and for their 

students. I found the five teachers’ reactions to using digital technologies in their classrooms 

absorbing as their attitudes developed in their online utterances. Into these student teachers’ 

narratives Keith also weaves his own story about his own ‘bottom-up’ approach to research in 

education. This story highlights still further the complex fabric of interactions between learner and 

learner and teacher and learner. 

A unique Narrative Ecology model is used as an analytical tool to pinpoint the differences and the 

similarities in each student teacher’s practice. One interesting factor that emerges is that an array of 

personal prior experience and tacit knowledge has a deep influence on how much change training 

can effect. For example, teachers who demonstrated a largely authoritarian approach in the 

classroom tended to retain this relationship with pupils online: teachers who sought out a more 

democratic approach set up situations online that gave the students more freedom in response. For 

example, one teacher acknowledges and appreciates the influence on language of the learners’ 

wider uses of technology in social and leisure contexts. Other teachers felt uncomfortable with this 

and sought to impose more formal language in an online learning setting in school regardless of how 

they communicate in other web spaces. 

What Keith has contributed to the teacher education canon is a design for a methodological and 

pedagogical approach to teachers’ learning that will inspire teacher educators to observe more 

closely the individual student’s pedagogical activity within a complex technical and socio-cultural 

ecology. Sharing these observations will improve not only the student’s understanding of learning 

complexity, but the teacher’s understanding as well. At £85 you may need to ask your library to buy 

it – but take care when you borrow it that you do not sail past your bus stop too. 

Dr Christina Preston 

Professor of Educational Innovation 

Learning Futures Research Centre 

University of Bedfordshire 

www.beds.ac.uk/ 

Founder of the MirandaNet Fellowship 

www.mirandanet.ac.uk 

http://www.mirandanet.ac.uk/
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The ITTE Website 
David Longman, davidjlongman@gmail.com 

ITTE members are reminded that they would benefit from being registered on the ITTE website. 

Many already are but many are not. 

 If you have a website account but have forgotten your password the login form on the home 

page has a link to request a new one. 

 If you can’t remembers your username use the ‘Contact Us’ form (top menu bar) and choose 

‘Web Feedback’ form the category list. Send me a request. 

 If you wish to ask for an account please use the same form but make sure you choose 

‘General Enquiry from the category list. That way it goes to the right person. 

 If you have suggestions for website content use the Contact form, category ‘Web Feedback’ 

and send me your suggestions. For example, there is a list of boos published by ITTE 

members and you might like to have yours included. 

Don’t forget that there is a twitter hashtag in use #itteorg and a Twitter feed on the home page of 

the site. Draw members’ attention to relevant links, comments, jokes or startling news with the 

hashtag and check the feed for updates. 

Alison's Google Gleanings 
Try this site: http://ssclc.wordpress.com/usefultools/ for useful information on tools with a blog you 

can sign up to for regular updates, and a community of teachers you can join in with. The section on 

useful ICT tools provides a handy list of things to try with a brief definition of what they do. 

For those of you who are using Scratch to start to teach your trainees about programming for their 

younger pupils, try: http://scratch.mit.edu/about/ which has information for both parents and 

educators, clearly laid out on the web page and again, there is a community you can join for more 

information and updates. 

Winter Reading 
These are recommended for those evenings when you just want easy distraction…as it were. The 
Best Exotic Marigold Hotel by Deborah Moggach. A light read, not unlike the film (if you've not seen 
it, it's worth a few hours of your time) and it will make you smile. I also read Winston's War by 
Michael Dobbs as I'm mad on history. A good read, quite a substantial book, not sure the title is as 
appropriate as it could be as you could have included Chamberlain in there. Finally, I can also 
recommend Various Pets Alive and Dead by Marina Lewycka. I love her books and this is no 
exception - this one made me laugh as well as smile. 
 
Alison Hramiak 
A.Hramiak@shu.ac.uk 

 
Web Wanderings 
I’ve been doing some work on the family tree and as we’re from Kent I found 

webapps.kent.gov.uk/HeritageGIS/Map.aspx which seems to be a particularly good implementation 

mailto:davidjlongman@gmail.com
http://ssclc.wordpress.com/usefultools/
http://scratch.mit.edu/about/
http://www.amazon.co.uk/Best-Exotic-Marigold-Hotel/dp/0099572028/ref=sr_1_1?s=books&ie=UTF8&qid=1378983588&sr=1-1&keywords=the+best+exotic+marigold+hotel
http://www.amazon.co.uk/Best-Exotic-Marigold-Hotel/dp/0099572028/ref=sr_1_1?s=books&ie=UTF8&qid=1378983588&sr=1-1&keywords=the+best+exotic+marigold+hotel
http://www.amazon.co.uk/Deborah-Moggach/e/B001HPAWDW/ref=sr_ntt_srch_lnk_1?qid=1378983588&sr=1-1
http://www.amazon.co.uk/Various-Pets-Alive-Marina-Lewycka/dp/0141044942/ref=sr_1_2?s=books&ie=UTF8&qid=1378983795&sr=1-2&keywords=ukrainian+tractors
http://www.amazon.co.uk/Marina-Lewycka/e/B001JP9Q6O/ref=sr_ntt_srch_lnk_2?qid=1378983793&sr=1-2
http://webapps.kent.gov.uk/HeritageGIS/Map.aspx
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of how to view historic maps. Other counties may be available! In a similar vein 

www.britainfromabove.org.uk lets you search for old aerial photos (1919-53). 

You’ll waste hours if you start looking at www.retronaut.com a site that provides a large collection of 

historical images, calling itself the “Photographic Time Machine”. 

Computing’s history of IT (historyofit.computing.co.uk) has some omissions but may be worth a look. 

I’m afraid that Sherlock made me interested in closed railway stations (plus an account of one in 

Liverpool that had been used as a car sales outlet but that a roof fall had trapped cars in there) so I 

found www.disused-stations.org.uk. The site refers to the ‘Railway Ramblers’ group – photos of this 

group all seem to be of males – hmmm I wonder why? 

Tom-Tom and the RAC are on my list of sites to check for travel issues (though they frequently 

disagree about the state of the M6 between Preston and Warrington). Recently I found 

www.frixo.com – this tells you about problems but also does a meta-analysis presenting additional 

data about traffic speed (now and recent). The mapping detail is quite good too. On the topic of free 

maps then footpathmaps.com may also be of interest, though it has a daily limit (set by Ordinance 

Survey not them). 

In case you’ve not met Scoop-it, a site where you can curate and aggregate articles that fit your view 

of the world, one that might interest here is www.scoop.it/t/learning-education-technology.  

A couple of computing sites: Computing for free at casinclude.org.uk/cs4free (resource pointers plus 

you can nominate stuff) and Tom Crick’s list of useful blogs at drtomcrick.com/2013/11/17/a-set-of-

top-computer-science-education-blogs. 

Nothing really silly this time but you may like the art at www.etsy.com/uk/shop/ClaudiaVarosio - 

revisited film posters and other stuff. 

New on the bookshelf 
Amazon’s 99p Kindle deals have dominated recent purchases (much faster than I can read them). To 

avoid lots of silly credit card entries I make sure I’ve a gift voucher credit on my account. This ‘pot-

luck’ mode of purchase has found me three interesting authors – Shaun Morey, whose tales are 

based in the Baja California area and whose main protagonist, Atticus Fish, seems to have had an 

unsurprising dark past – I enjoyed The Crooked Pearl (Thomas and Mercer); Katherine John whose 

tales are based in Wales (The Corpse’s Tale, Accent); and, JJ Salkeld with tales based in Cumbria 

(Separated at Death, Herringbone). 

I’d liked Chris Brookmyre’s detective novels but Bedlam (Orbit) marks a new departure – the main 

character is lost and confused (as may well be the reader) when he finds himself inside a series of 

computer games. As I’m not a gaming nerd much of the subtlety of the game contexts was lost on 

me but if you are grounded in retro computer games you may find that dimension an added bonus. 

Pure by Andrew Miller (Hodder) was a more serious read. Dealing with the clearance of the 

cemetery and church of Les Innocents in Les Halles in Paris in 1785 it sees a young engineer from 

Normandy trying to make his mark in the city. It provides a vivid picture of the process and the 

community and culture in which it was taking place. 

A much lighter read is Life, Liberty, and the Pursuit of Sausages by Tom Holt (Orbit). As expected it is 

a surreal conceit, this time involving disappearing dry cleaners, extreme job sharing and extra 

http://www.britainfromabove.org.uk/
http://www.retronaut.com/
http://historyofit.computing.co.uk/
http://www.disused-stations.org.uk/
http://www.frixo.com/
http://footpathmaps.com/
http://www.scoop.it/t/learning-education-technology
http://casinclude.org.uk/cs4free/
http://drtomcrick.com/2013/11/17/a-set-of-top-computer-science-education-blogs/
http://drtomcrick.com/2013/11/17/a-set-of-top-computer-science-education-blogs/
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dimensional housing developments, not forgetting the pigs. 

My backlog of Donna Leon Brunetti tales is reducing and soon I will have to await the painful longing 

for a new title (already felt for the Lynsey Davis Falco books, where it turns out his adopted daughter 

is taking over the family business). My last fix of Italian crime meant the purchase of a real book 

(Christmas Waterstones voucher!). The Black Rose of Florence by Michele Giuttari (Abacus) leaves 

some unanswered questions at the end but revolves around sinister goings on in families that are 

involved with the worship of the devil (and other dodgy dealings).  The almost collaboration 

between the divided branches of the Italian police makes for a notable difference between this and 

most other Italian crime novels. 

Waterstones tends to be on a permanent multi-buy deal and the book I’d really gone in for was the 

other purchase. Shock of the Fall by Nathan Filer (Borough) is a deserved winner of the Costa Book 

Awards. Hard to put down, it has been favourably compared with The Curious Incident Of The Dog In 

The Night-Time. It uses different typefaces to represent different situations the narrator finds 

himself in, so I suspect this is much better as a physical book than it could be electronically. Telling 

the descent of the narrator into serious mental health problems following the death of his disabled 

brother it is a captivating read. I’d like to hope that it has helped me and others to understand those 

in this torment. 

 
Neil Stanley  
n.r.stanley@ntlworld.com 
 

 

Looking Ahead... 
If you would like to host the 29th Annual ITTE 2015 Conference at your university, please get in 

touch with Margaret Danby at danby@soteme.freeserve.co.uk for an informal discussion in the 

first instance. We would welcome any offers to host this lively and informative event. 
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The Association for Information 
Technology in Teacher Education 

28th Annual International Conference 

11th-12th July 2014 
@ 

University of Sunderland 

“Influencing Policy and Practice in Computer 
Science, ICT and Digital Literacy” 

The computing curriculum for schools is changing. It is an exciting but challenging time for 
education. In England from September 2014 there will a new Computing Curriculum. Meanwhile, 
curriculum reviews are progressing in other regions of the UK and internationally. What do these 
changes mean for initial teacher education and continuing professional development? Can 
computer science, ICT and digital literacy be harmonized into a coherent and responsible 
curriculum for schools and students? 

The conference will attract researchers and practitioners from schools, colleges and universities. 
International colleagues are especially welcome and ITTE is an encouraging environment for early 
career researchers, practitioners and doctoral students. 

• Redefining the computing curriculum 
What is the common knowledge base that underpins Computer Science, ICT and Digital 
Literacy? How can an inclusive school curriculum be constructed around them? How can 
learning and teaching be enhanced through technology in the school and classroom? 

• Reorienting initial teacher education and training 
How may new computing teachers be prepared for these new curricula? Will they become 
extended professionals or narrow specialists? What skills, theoretical frameworks, 
practitioner models and school experience will build strong foundations for their future 
careers?  

• Reinvigorating professional development 
Can practising teachers and allied professionals avoid the pitfalls of the old ICT curriculum? 
Can professional renewal be supported effectively in the fast changing Computing domain? 
What are the features of a professional culture of computational thinking? 

Contributions to these general themes may include reports on development projects, final or 
provisional research findings, practical workshops or posters to present ongoing work. 

Conference Registration and Proposal Submission will open on 3rd March. 

www.itte.org.uk 

 

New visitors to the website are invited to create a user account in order to receive other mailings. 
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